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3 INTRODUCTION

BACKGROUND

The Commission recommends that provincial and territorial departments 
of education work in concert with the Commission to develop age-
appropriate educational materials about residential schools for use in 
public schools. (Truth and Reconciliation Commission Interim Report)

Rationale
Why curriculum about Indian Residential Schools? This unit was developed in response to 
the call by the Truth and Reconciliation Commission of Canada to develop age-appropriate 
educational materials about Indian Residential Schools. In its Interim Report (2012) the 
Commission concluded that “Canadians have been denied a full and proper education as 
to the nature of Aboriginal societies, and the history of the relationship between Aboriginal 
and non-Aboriginal peoples.”
 The colonial foundations of our country resulted in a relationship between Aboriginal 
and non-Aboriginal people that was always unbalanced and unjust. This relationship mani-
fested itself in many ways, including the treatment of indigenous people as wards of the 
government, the loss of land and language, and the banning of cultural practices that had 
sustained the diverse First Nations for millennia. 
 A key component in this relationship was the imposition of the residential school system 
which the dominant culture hoped would bring about its goals of “civilizing and Christian-
izing.” Only in recent years has mainstream society acknowledged the extreme unjustness 
of the residential school system and the harm it caused to multiple generations of First Na-
tions families and communities. 
 These learning resources are also a response to The Royal Commission on Aboriginal 
People (1996) which, in calling for a new relationship, outlined four principles of a renewed 
relationship:

Mutual Recognition
Mutual Respect

Sharing

Mutual Responsibility

 The time is overdue for a strengthening of the relationship between Aboriginal and non-
Aboriginal people, and this can only be accomplished by a full and truthful understanding 
of the history of the relationship. Stó:ló educator Bill Mussell gives an insightful view of what 
a positive relationship could be:

Relationship is a key value in Aboriginal cultures; one must at all times recognize the 
value of the other and demonstrate respect and a willingness to discover and honour 
uniqueness in a relationship, whether it is with people, land, creatures, or the Creator. 
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One is called upon to be open to learning and to become changed for the better by 
the other; everyone and everything is a potential teacher in the ongoing journey 
to wholeness. In [a] relationship, one must be willing to take responsibility for the 
impact of one’s behaviour toward the others, as well as responsibility for managing 
and learning from one’s responses to the other’s behaviour. ... This traditional way of 
understanding relationships can be a model for revising the imbalanced relationship 
between Indigenous peoples and Canadians generally.1

The educational materials in this curriculum package are designed to help students partici-
pate in this renewed relationship.

What is Reconciliation?
A dictionary definition of “reconciliation” is the reestablishment of a broken relationship, or 
forging positive accord where there was discord.
 In the words of Reconciliation Canada, it is “based on the idea of restoring friendship 
and harmony – about resolving differences, accepting the past and working together to 
build a better future.”2

 There is an important legal context for the concept of reconciliation in Canadian Aborig-
inal law. Supreme Court judgements for landmark cases such as Sparrow (1990), Van der 
Peet (1993), Gladstone (1996) and Haida (2004) all include discussions of legal and social 
reconciliation between Canada and First Nations.3

 The process of reconciliation is complex, and requires full and active commitment of all 
parties. As the Truth and Reconciliation Commission acknowledges, it will take time and 
commitment to reverse the legacy of residential school system. It affected many generations 
of students and their families; it will take several generations to bring about reconciliation. 
 Reconciliation involves more than the Indian Residential Schools. It includes reconciling 
the gamut of colonial injustices, including a fair settlement of land and treaty issues. Although 
the Truth and Reconciliation Commission was tasked to reveal the truth about the residential 
school system, it concludes that it was the whole relationship “shaped over time by colonial-
ism and racism” that needs full attention for the reconciliation process to move forward.

What was the Residential School System?
The residential school system was a collaboration between the Government of Canada and 
the mainstream churches to educate First Nations children in an environment that removed 
them from the influences of their  families and culture. The explicit goal was to “civilize and 
Christianize” the children and to teach them basic trades for the boys and domestic skills 
for the girls. The system was based on a colonial, racist world view that Euro-Canadian 
society was superior and First Nations culture and people were inferior. In its Final Report, 
the Truth and Reconciliation Commission of Canada called the Indian Residential School 
system “cultural genocide.”4 Chief Justice Beverly McLachlin is the highest ranking Canadian 

1 William Mussell. Decolonizing Education: A Building Block for Reconciliation. From Truth to Reconciliation – 
Transforming the Legacy of Residential Schools. Aboriginal Healing Foundation, 2008, page 336.
2 Reconciliation Canada Backgrounder, http://reconciliationcanada.ca/explore/reconciliation-canada-docu-
ments/
3 Tony Knox, Reconciliation In Canadian Law: The Three Faces Of Reconciliation? 2009. http://mccarthy.ca/
pubs/Reconciliation_Paper_July2009.pdf
4 Honouring the Truth, Reconciling for the Future. Summary of the Final Report of the  Truth and Recon-
ciliation Commission of Canada. Truth and Reconciliation Commission of Canada, 2015, page 1.
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official to date who has used the term “cultural genocide” to describe residential schools.5

 Under the BNA Act, 1867, the federal government assumed all control of the lives of First 
Nations people, making them “wards of the government.” This includes responsibility for 
education. The government funded both day schools located on reserves, and Indian Resi-
dential Schools. They paid the churches to operate the schools, since there was a historical 
precedent of missionaries using education as part of their proselytizing. 
 The Indian Residential Schools were chronically underfunded. Teachers were paid less 
than in the public schools, and many residential schools operated farms to both feed and 
subsidize the schools. In these schools students did much of the work around the schools 
and farms in the guise of “industrial training” and were subjected to the “half-day system” 
where they attended classes for half the day and worked for the other half.
 There were many abuses inherent in the system. The basic premise of removing children 
from their communities to “kill the Indian in them” was harsh enough. But because of the 
under-funding and some of the unqualified teachers hired, the schools became a breeding 
ground for emotional, physical and sexual abuse. 
 Not only First Nations children attended residential schools. Métis, Non-Status and Inuit 
children also experienced the system. Métis students were sometimes admitted by church 
officials, although the governments position was not to fund students without status. In 
some cases the residential schools were the only option for Métis students to get any kind of 
education. In the Arctic the schools were run directly by the churches until 1953 when the 
Department of Northern Affairs and National resources was created and the federal gov-
ernment formally took over the operation of the schools. For more information see chapters 
3 and 4 in They Came for the Children, and Métis History and Experience and Residential 
Schools in Canada available on the Aboriginal Healing Foundation website.
 It should be noted that some students had positive experiences at residential schools. 
They learned practical skills and self-discipline that helped them in their future lives. Also, 
there were many committed teachers who endeavoured to nurture students where they 
could in the system.
 For more information about the history of the residential school system, see They Came 
for the Children, published by the Truth and Reconciliation Commission and available on-
line at http://www.trc.ca/websites/trcinstitution/index.php?p=580. Further resources per-
taining to the residential school system can be found in the Resources listing, “References 
and Resources” on page 100.

The Way Forward
In the words of Justice Murray Sinclair, the Chair of the Truth and Reconciliation Commis-
sion, “education brought us here, education will help us get away from this.”  On one hand, 
generations of First Nations children have been damaged by an inferior education system. 
On the other hand, public schools systems frequently taught that First Nations people and 
cultures were inferior. “Because that was taught in the public schools,” Sinclair has said, 
“generation upon generation of non-Aboriginal children in this country have been raised 
to believe that Aboriginal people have been, were, and are inferior.”6

5 Reconciling Unity and Diversity in the Modern Era: Tolerance and Intolerance. Remarks of the Rt. Hon. 
Beverley McLachlin, P.C. Chief Justice of Canada at the Aga Khan Museum Toronto, Ontario, May 28, 2015. 
In Globe and Mail, May. 29 2015.
6 Report to Senate Committee 2013
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 There is growing evidence that many members of Canadian society recognize the impor-
tance of fully understanding the impact of the Indian Residential School and other injus-
tices experienced by First Nations people. There is a recognition that, as Sinclair suggests, 
education is the key to understanding and reconciliation. 
 For example, in December 2012, School District 78 (Fraser-Cascade) passed a motion to 
authorize the integration of the residential school experience into the social studies curricu-
lum taught in its schools.7 The City of Vancouver declared the Year of Reconciliation from 
June 21, 2013 to June 20, 2014.8 The Truth and Reconciliation Committee’s BC National Event 
held in Vancouver in September, 2013, saw 10,000 people participate in a Walk for Reconcili-
ation through heavy rain. At that event, 5000 students participated in the BC National Event 
Education Day. 
  Although the Indian Residential Schools happened before today’s students were born, 
as British Columbians and Canadians they share the history, and as future leaders will be 
actively involved in the reconciliation process. These learning resources will give them a 
reason for positive action.

PLANNING FOR INSTRUCTION
These learning resources are designed to help Grade Ten students attain an understand-
ing of the history of the relationship between Aboriginal and non-Aborginal people over 
Canada’s history. 
 While the instructional activities are presented in a structured format that is an example 
of how they may be incorporated, they are intended to be flexible in their use. They allow 
for the application of both a First Peoples Pedagogy and the changing BC Curriculum.

First Peoples Pedagogy 
These resources are guided by a pedagogy that recognizes certain ways of learning inherent 
in First Nations world views. Such a pedagogy
•	 is	learner	centred
•		 employs	experiential	learning	and	oral	texts
•	 emphasizes	an	awareness	of	self	and	others	in	equal	measure
•	 recognizes	the	value	of	group	processes
•		 supports	a	variety	of	learning	styles	and	representation

This pedagogy is based on the desire to bring an inclusive, holistic organization to learn-
ing activities. They reflect the following principles of learning, originally developed for the 
English First Peoples curriculum:

7 SD 78 (Fraser-Cascade) Minutes December 11, 2012, page 5.
8 http://vancouver.ca/people-programs/year-of-reconciliation.aspx
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First People’s Principles of Learning9

•	 Learning	ultimately	supports	the	well-being	of	the	self,	the	family,	
 the community, the land, the spirits, and the ancestors.
•	 Learning	is	holistic,	reflexive,	reflective,	experiential,	and	relational	
 (focused on connectedness, on reciprocal relationships, and a sense of place).
•	 Learning	involves	recognizing	the	consequences	of	one’s	actions.
•	 Learning	involves	generational	roles	and	responsibilities.
•	 Learning	recognizes	the	role	of	indigenous	knowledge.
•	 Learning	is	embedded	in	memory,	history,	and	story.
•	 Learning	involves	patience	and	time.
•	 Learning	requires	exploration	of	one’s	identity.
•	 Learning	involves	recognizing	that	some	knowledge	is	sacred	and	only	
 shared with permission and/or in certain situations.

Dealing Sensitively with the Topic of Indian Residential Schools
It is important to deal with the topic of residential schools with sensitivity. A great deal will 
depend on the age, maturity and family background of students, and teachers will be the 
best judge of how to approach the material.
 In presenting these issues, teachers are not expected to be experts on the history and 
legacies of Indian Residential School. Rather their role is as guides and facilitators.
 As teachers go through the unit, they should be aware of the student’s reactions to the 
injustices discussed. It is important to convey to them that the purpose for understanding 
the past is to be part of a more positive future.
 For some students the topics discussed will be sensitive, especially if they have personal 
connections with residential school survivors. For others, the topics may be controversial, 
particularly if they feel they have no connection with the issues. Also, in some schools with 
new Canadians, teachers will be need to be aware that some topics may echo feelings that 
are part of the immigrant experience.

Some considerations for making sure the topic is presented fairly and with sensitivity in-
clude the following10:
•	 a	classroom	is	not	a	platform
•	 these	topics	are	best	taught	through	discussion	rather	than	instruction
•	 a	teacher	is	responsible	for	ensuring	exploration	of	the	issue	so	the	discussion	

promotes understanding and is not merely an exchange of intolerance
•	 allow	time	to	deal	with	students’	concerns	and	questions
•	 be	aware	of	issues	that	may	arise	for	students	both	in	formal	discussions	and	

informal conversations in and around the classroom; close  conversations 
appropriately; play a role in ensuring potential conflict is dealt with in the context of 
the classroom

•	 try	to	give	students	the	tools	and	skills	to	discuss	these	topics	rationally	in	the	school	
and community

9 English First Peoples Teachers Resource
10 Adapted from BC First Nations Studies 12
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When discussing sensitive and controversial topics such as the Indian Residential School 
System Students, it is important to set ground rules to ensure a safe environment for sharing 
ideas and opinion:  
•	 always	respect	and	value	what	others	bring	to	the	discussion
•	 discussion	should	protect	diverging	views	among	participants
•	 it	is	okay	to	feel	discomfort
Students can be encouraged to analyze any controversial issue by asking the following ques-
tions: 
•	 What	is	the	issue	about?
•	 What	are	the	arguments?
•	 What	is	assumed?
•	 How	are	the	arguments	manipulated?
Much of the text and video content will elicit an emotional response from students. Teach-
ers should be prepared to help students deal with the difficult emotions that may arise. 
Find people who are knowledgeable about the issue or who are trained to counsel students, 
such as school counsellors or Aboriginal resources available in the community. In certain 
circumstances teachers may wish to refer students to a crisis line for confidential support:
•	 Indian	Residential	Schools	Crisis	Line.	Their	mandate	is	to	support	residential	

school survivors and their families but their policy is not to turn anyone away. 
1-866-925-4419

•	 Kids	Help	Phone,	an	anonymous	and	confidential	phone	and	on-line	professional	
counselling service for youth.  1-800-668-6868 

Using these Resources in Grade Ten
The learning activities in this resource are organized in a sequential format that suggest 
one way of presenting the content about Indian Residential Schools and Reconciliation. 
However, the activities are designed to be adaptable and flexible. Teachers can follow the 
sequence of lessons, they can use particular lessons or sections as stand alone activities, or 
they can adapt the activities to meet their own curriculum planning requirements and the 
learning needs of their students.

British Columbia Curriculum
The learning activities suggested here were designed for the current Social Studies 10 Cur-
riculum (2006). The content fits well with the Prescribed Learning Outcomes described 
under “Identity, Society, and Culture: Canada from 1815 to 1914.” As well, the content is 
particularly relevant to current events discussions. 
 However, the provincial curriculum is undergoing transformation and these learning 
outcomes will be replaced by new Learning Standards. These will be comprised of two 
components, Curricular Competencies and Content. Future revisions may be made to ac-
commodate confirmed changes to the BC Social Studies 10 Curriculum.
 
Suggested Responses
Within some of the suggested learning activities, suggested responses are provided (in ital-
ics). These are not intended to be definitive answers, but to serve as a guide for teachers. 
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Social Studies 10 (2006) Prescribed Learning Outcomes
Students will be able to:

Identity, Society, and Culture: Canada from 1815 to 1914
B1 analyse Canadian society from 1815 to 1914 in terms of gender 
roles, ethnicity, daily life, and the arts 
B2 evaluate the impact of interactions between Aboriginal peoples 
and European explorers and settlers in Canada from 1815 to 1914
B3 evaluate the influence of immigration on Canadian society from 
1815 to 1914
B4 describe the factors that contributed to a changing national iden-
tity from 1815 to 1914

Learning Standards (in development) 

Social Studies Curricular Competencies

Students are expected to be able to do the following:
•	 Use	Social	Studies	inquiry	processes	(ask	questions,	gather,	interpret	and	

analyze ideas, and communicate findings and decisions)
•	 Assess	the	significance	of	people,	places,	events,	and/or	developments,	and	

compare varying perspectives on historical significance over time and place, 
and from group to group (significance)

•	 Assess	the	justifiability	of	competing	historical	accounts	after	investigating	
points of contention, interpretation of sources, and adequacy of evidence 
(evidence)

•	 Compare	and	contrast	continuities	and	changes	and	progress	and	decline	for	
different groups across different periods of time and space (continuity and 
change)

•	 Assess	the	influence	that	prevailing	conditions	and	the	agency	of	individuals	
and groups played in causing events, decisions, and/or developments to occur 
( cause and consequence)

•	 Explain	and	anticipate	different	perspectives	on	past	or	present	people,	places,	
issues and/or events by considering prevailing norms, values, worldviews and 
beliefs (perspective) 

•	 Recognize	implicit	and	explicit	ethical	judgments	in	a	variety	of	sources	
(ethical judgment) 

•	 Make	reasoned	ethical	judgments	about	controversial	actions	in	the	past	
and present, and assess responsibilities to remember and/or respond to 
contributions, sacrifices and injustices (ethical judgment)
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Text Resource: They Came for the Children
The key textual resource used in these lessons is the history of the residential school system 
published by the Truth and  Reconciliation Commission, called They Came For the Chil-
dren. It is available on line on the Truth and Reconciliation Commission web site (trc.ca). 
Also on that site is the Interim Report, which is also an important document.

Link to TRC download page:  www.trc.ca/websites/trcinstitution/index.php?p=580

 If students have the capability of viewing pdf files on electronic devices, they can use the 
electronic version. If not, teachers will need to supply photocopies. It is suggested that they 
make a limited number of the complete document, and make class sets only of the pages 
required in the lessons used.
 Below are listed the pages from They Came for the Children  needed for each lesson:

They Came for the Children
Pages to print Lesson
1-3 Lesson 1.1 What Were Residential Schools 

Lesson 1.4 Why Study Residential Schools?

7-9 Lesson 1.2 Traditional First Nations Societies and Education

9-16 Lesson 1.3 Why were Residential Schools Imposed?

85-87 or p 25 of In-
terim Report

Lesson 2.1 Defining Assault

21-53 (Chapter 2) Lesson 2.2 Life in The Residential School

77-80 Lesson 2.3 Impacts on Family and Community

16-20 Lesson 3.2 Recognition of Failure

80-83 Lesson 3.3 Road to Reconciliation

86-87 Lesson 4.1 What is Reconciliation

Using the Department of Indian Affairs School Files
A useful primary source for researching Indian Residential Schools is currently found on-
line at the Library and Archives Canada site. They provide access to the extensive Depart-
ment of Indian Affairs correspondence records from the late nineteenth century to about 
1950. Teachers may find them useful to dig deeper into the history of a particular residential 
school. As well, they may be accessed to extend students’ research in doing the case studies 
in Part 3.
 They are not the easiest resources to use. The files are digitized version of the microfilms 
of the original documents, and are therefore organized by microfilm reel, each of which has 
more than 2000 pages. To assist access to these files, an index has been developed which 
begins on page 104.
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PART ONE
The Purpose of Indian Residential Schools

Summary
Part one begins by building a basic understanding of what Indian Residential Schools 
were, who operated them, and where they were located in British Columbia. Next, 
students review their knowledge of traditional First Nations values, life and culture, 
particularly the role of education, to build an understanding of what was lost through 
colonization. (Note: If it fits better with your curriculum structure you may want to follow 
a chronological progression and use Lesson 1.2 before introducing Indian Residential 
Schools with Lesson 1.1)
 Next, the reasons behind the imposition of Indian Residential Schools are examined 
– the intent “to civilize and Christianize” – while recognizing that the residential school 
system was only part of the cultural loss faced by First Nations. Finally, the question of 
why we should learn about Indian Residential Schools is looked at with reference to the 
Truth and Reconciliation Commission Interim Report.
 Part One is designed to be used as a self-contained unit where time is limited, as it 
spans the historical context of the Indian Residential Schools and the contemporary topic 
of Reconciliation. 

Enduring Understandings
•		 Both	church	and	state	used	Indian	Residential	Schools	to	promote	their	goals	

to destroy traditional culture and assimilate First Nations people into Western 
culture.

•	 All	Canadians	can	help	the	reconciliation	process	by	learning	about	and	
understanding the truths about the history and legacy of Indian Residential 
Schools.

Essential Questions
Big Question
Why is it important to learn about Indian Residential Schools?

Focus Questions
1. What were the purposes behind Indian Residential Schools?
2. What did First Nations societies lose as a result of the imposition of Indian 

Residential Schools?
3. What are the lasting impacts of the Indian Residential School system?
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Key Concepts
•	 Indian	Residential	Schools	were	total	institutions	in	which	all	aspects	of	a	

student’s life were controlled and regulated.
•	 The	institutional,	highly	disciplined	nature	of	Indian	Residential	Schools	was	

foreign to First Nations students.
•	 Missionary	influence	which	infiltrated	many	aspects	of	First	Nations	community	

life, including education, was partitioned geographically according to religious 
denomination.

Learning Outcomes
Students will be able to:
•	 List	the	main	characteristics	of	the	Indian	Residential	School	that	made	it	a	

“total institution”
•	 Describe	the	relationships	between	First	Nations	communities,	missionaries	and	

schooling

Vocabulary 
Christianize, day school, denomination, Indian Residential School

Resources
•	 Blackline	Master	1,		What	do	You	Know	About	Indian	Residential	Schools?	page	

24
•	 They	Came	For	the	Children,	Introduction	(pages	1-3)
•	 Blackline	Master	2,	Map	of	BC	with	residential	school	locations,	page	25
•	 Atlas,	internet	or	maps	of	Indian	Residential	School	locations	
•	 Historical	pictures	of	local	community
 
Suggested Activities
1. Activating Prior Knowledge
 Discuss with students what they know about Indian Residential Schools. You 

may want students to use Blackline Master 1 to record their knowledge, or you 
may want to have a class discussion based on the questions given in the handout.
•	 Discuss	with	 students	where	 their	 information	came	 from.	 (For example, from 

family, learned in school, on the news, on the internet.)
•	 Ask	students	to	generate	further	questions	about	things	they	would	like	to	know,	

or need to know, to understand more about Indian Residential Schools. This could 
be done individually, in small groups or as a whole class. Record the questions for 
future reference. 

2. Missionaries and Schooling
 Explain to students that during BC’s early settlement period Christian 

missionaries carried out what they saw as their goal to Christianize the 
First Nations. They established churches in many reserves or First Nations 
communities. The four main denominations were Roman Catholic, 
Anglican and Methodist (which later became part of the United Church) 
and Presbyterian. Most First Nations groups became affiliated with one of 

LESSON 1.1

What Were 
Indian 
Residential 
Schools?
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these denominations and many people developed a strong Christian faith. 
The churches divided up the province into their own territories which did 
not overlap. Children were usually sent only to an Indian Residential School 
operated by their religious affiliation.
•	 Explain	to	students	that	not	all	First	Nations	children	were	sent	away	to	residential	

schools. Many reserves had what were called “day schools” which were local 
schools located on the reserve. Teachers were usually the local minister, priest 
or nun. These schools were usually segregated, even if the children were near 
a public school. From the 1950s on, there was more integration into the public 
school system.

•		 Explore	with	students	the	history	of	the	local	First	Nations	community	in	terms	
of church affiliation and day schools. Which was the principal denomination 
historically? Find historical pictures of the early church and school, if possible. 

3. Where Were the Indian Residential Schools in British Columbia?
 Mapping Activity. Use Blackline Master 2 to locate the Indian Residential 

Schools that existed in BC. 
•	 Ask	students	to	conduct	research	using	the	internet	or	other	sources	to	find	the	

location of the schools and label the map with the number on the list. An answer 
key is on page 26. 

•	 Additionally	 (or	alternatively	using	 the	map	on	page	26)	you	may	want	 to	ask	
students to colour code the schools depending on their church affiliation, to 
illustrate the distribution of denominations in BC Indian Residential Schools.

•	 Ask	students	to	find	out	what	Indian	Residential	School	or	Schools	people	from	
the local community attended.

•	 Use	these	discussion	questions	to	investigate	more	about	the	schools:
– Which was the first school to operate? (St. Mary’s at Mission)
– Which were the last three to operate? (St. Mary’s at Mission; Kakawis at 

Tofino; St. Joseph’s at Williams Lake, all in the 1980s)
– Which school operated for the longest time? (St. Mary’s at Mission)
– Which denomination operated the most schools? (Catholic)

4. Invite a Speaker Into the Class
 A classroom visit or a presentation by an Indian Residential School survivor, an 

elder or other knowledgeable community member can be a powerful learning 
experience for students. If you have the opportunity to invite a speaker, ensure 
adequate preparations are made with both the invited guest and the class. Follow 
community and school protocols to show appropriate respect. For additional 
suggestions, see 100 Years of Loss teacher’s guide, page 97, “Invite a Survivor to 
Speak to Your Class.” 
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Key Concepts
•	 First	Nations	people	lived	in	successful,	dynamic	and	diverse	societies	for	

countless generations.
•	 Education	was	integrated	into	daily,	ceremonial	and	spiritual	realms	of	life.
•	 Education	focussed	on	respect	and	the	relationship	with	the	ancestors	and	the	

land.
•	 Elders	and	other	knowledgeable	community	members	passed	on	knowledge	

through oral history and storytelling.

Learning Outcomes
Students will be able to:
•	 List	some	of	the	major	features	of	traditional	First	Nations	societies	before	

colonization, with respect to connection with the land, spirituality, technology 
and values

•	 Describe	the	role	of	children	in	First	Nations	societies
•	 Explain	how	living	and	learning	were	integrated	in	First	Nations	daily	life
•	 Show	how	children	learned	through	storytelling

Vocabulary 
integrated, personal autonomy

Resources
•	 Aboriginal	Peoples	and	Education	(They Came For the Children, pages 7-9)
•	 Appropriate	resources	about	traditional	culture	and	social	life	of	local	First	

Nations, as suggested in Activity 1

Suggested Activities
1.  Traditional Culture and Education
 Review with students significant factors of traditional First Nations culture and 

education. This will depend on your local situation and previous course work. 
Identify and use resources relevant to the local First Nations. Topics to discuss 
include:
•	 examples	of	connections	with	the	land,	through	language,	particularly	personal	

and place names;
•	 ceremonial	 and	 spiritual	 life,	 which	 includes	 passing	 knowledge	 to	 younger	

generations;
•	 health	and	medicine:	how	specialised	knowledge	of	medicinal	plants	was	passed	on;
•	 resource	 harvesting	 and	 utilization:	 what	 unique	 skills	 and	 technologies	 were	

used, and how were these skills learned?
2. Elder Visit
 Arrange for a local elder or knowledgeable First Nations resource person to 

speak to the class about storytelling and the integration of learning and living 
in daily life. Find out the local protocols for inviting and hosting community 
members in the classroom. Some elders might prefer not to be the sole speaker 
at the front of the class, but prefer to sit with the class and join in the discussion.

LESSON 1.2

Traditional 
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Education
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3.  Learning Integrated into Daily Life
 Ask students to read the section “Aboriginal Peoples and Education” (They Came 

for the Children pages 7-9) to find out how learning was integrated into daily life.
•	 Ask	 students	 to	 summarize	 the	 types	 of	 things	 children	 typically	 learned,	 and	

what methods were used to teach them. (Possible responses: 
 Types of learnings: Creation stories, identity, history, traditions, beliefs, correct 

behaviour; knowledge of plants and animals and how to harvest them. 
 Methods: mixture of teachings, ceremonies and daily activities; teaching through 

storytelling, participation in festivals and celebrations.)
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Key Concepts
•	 First	Nations		people	have	faced,	and	in	many	cases	still	face,	cultural,	social	and	

economic loss as a result of colonialism and the beliefs and policies of Western 
government.

•	 Indian	Residential	Schools	were	established	to	intentionally	remove	children	
from the educational, cultural and spiritual influences of their families and 
communities.

•	 Indian	Residential	Schools	were	established	to	“civilize”	and	“Christianize”	First	
Nations by replacing traditional values with Euro-Canadian values.

•	 Indian	Residential	Schools	were	part	of	a	broader	policy	to	assimilate	First	
Nations people into mainstream Canadian society.

Learning Outcomes 
Students will be able to:
•	 Apply	critical	thinking	skills,	including	questioning	and	drawing	conclusions	

and corroborating inferences about the content, origins, purposes and context of 
a primary source 

•	 Analyze	the	perspective	of	the	Indian	Agents	and	their	role	in	the	lives	of	First	
Nations communities

•	 Describe	the	loss	of	children	to	Indian	Residential	Schools	as	part	of	the	broader	
range of losses suffered under colonialism 

Vocabulary
colonialism, Indian Act, Indian Agent

Resources
•	 Blackline	Master	3,	The	Problem	with	Day	Schools,	page	27
•	 They	Came	For	the	Children, pages 9-16
•	 Blackline	Master	4,	The	Goals	of	Indian	Residential	Schools,	page	29
•	 Blackline	Master	5,	The	Indian	Act,	page	31
•	 Blackline	Master	6,	Consequences	of	Colonization,	page	33

Suggested Activities
1. Colonial World View
 Use the document “The Problem with Day Schools” (Blackline Master 3) 

to introduce the colonial world view that led to the establishment of Indian 
Residential Schools.

 
Background
This document is an excerpt from a report sent by Indian Agent 
Thomas Deasy of the Queen Charlotte Agency to his superiors in the 
Department of Indian Affairs. It was published in the Annual Report 
of the Department of Indian Affairs, in the 1912 Sessional Papers for 
the year ending March 1911. It was probably written in 1911 shortly 
after	Deasy	was	appointed	as	Indian	Agent	in	the	newly	formed	

LESSON 1.3 
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Queen Charlotte Agency, with headquarters at Masset, Haida Gwaii. 
Thomas Deasy (1857-1936), born in Portsmouth England, came 

to the colony of British Columbia with his father, who was one of the 
Royal Engineers who were stationed at New Westminster. His family 
later moved to Victoria where he worked as a printer and fire chief. 
He took the position of Indian Agent at the age of 53, from 1910 to 
1924. He had a forceful personality and strong Christian principles. 
He was known to consult frequently with chiefs and elders, but 
maintained his perspective of protecting and correcting the First 
Nations people in his agency. He wrote “The Indians must have a 
guiding hand with them. The duties of an Indian agent shows that 
they cannot progress unless under the strictest of discipline.” 

Deasy’s full report can be found online at: https://archive.org/
details/n20sessionalpaper46canauoft.	See	pages	388-391.	For	a	fuller	
biography of Deasy and the role he played in the lives of the Haida, 
see Haida Culture in Custody: The Masset Band, Mary Lee Stearns, 
University of Washington Press, 1981.

Historical context
At the same time as this was written, both the Anglican Church 
and some Haida people were agitating the government for boarding 
schools within their territories. As well as reflecting a paternalistic 
view of First Nations people, Deasy also shows the unabashed racist 
views of Asian immigrants that were widely held at that period.

Note that at this time the term “Residential School” was not used. 
Such schools were referred to as Boarding Schools and Industrial 
Schools. For more on the definitions of these schools, see the Glos-
sary on page 97.

 
 A. Ask students to read the document to find statements that show the writer’s 

attitude towards First Nations people. You may want to use discussion points 
such as the following to help students read critically:
•	 What	are	some	of	the	assumptions	Deasy	makes	about	First	Nations	society?
•	 What	are	some	words	and	phrases	that	reveal	his	bias?
•	 What	are	his	arguments	against	day	schools?

	 B.	After	their	first	reading,	ask	students	to	dig	deeper	into	the	historical	context	
of this document by considering the following questions. Some questions will 
require you to provide background information.
•	 Who	 was	Thomas	 Deasy	 and	 what	 was	 his	 job?	 (Indian Agent for the Queen 

Charlotte Indian Agency; administer the Indian Act and mediate all interaction 
between First Nations people in his agency and the federal government.)

•	 What	type	of	primary	source	is	this?	(Official government report.)
•	 Where	and	when	was	the	document	created?	(In Masset BC, 1911.)
•	 What	was	the	intended	audience	for	this	document?	(Government officials in the 

Department of Indian Affairs and Members of Parliament.)
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•	 Why	 did	Thomas	 Deasy	 create	 this	 document?	 (Part of his annual report on 
education in his agency, but he took it as an opportunity to express his opinions 
about day schools.)

 C. Ask student to use evidence from the document to make inferences about 
the writer’s attitudes, beliefs and motivations towards First Nations people. The 
following questions will help students make evidence-based inferences about the 
author’s views:
•	 What	are	his	goals	for	First	Nations	people	in	Canadian	society?	(“Advancement” 

in order to “compete with the thousands now flocking to our shores.”)
•	 In	his	view,	what	are	the	barriers	to	progress?	(Barriers include: day schools, limited 

school attendance, not learning English, lack of farming education.)
•	 Give	two	or	three	words	to	describe	this	Indian	Agent’s	perspective,	values	and	

worldview? Find evidence in the document that supports your inferences. (e.g. 
paternalistic, racist, nationalistic, patriotic, Euro-centric, anti-Asian; appropriate 
evidence for these should be given from the document.)

•	 What	evidence	exists	 in	the	document	that	suggests	his	views	reflect	the	views	
of mainstream Canadian society at that time?  (Aligns his beliefs with those of 
the missionaries; points to the industrial and boarding schools as the best form 
of education for First Nations; has an agricultural bias as indicator of “civilized” 
society; anti-Asian sentiments aligned with widespread societal beliefs; the fact 
that he is not afraid to express his opinion – would probably not express them if he 
thought they would be negatively received.)

2. Davin Report
 Ask students to find out how N. F. Davin came to make recommendations for 

residential schools, and what his main recommendations were. Use pages 9 and 
10 in They Came for the Children.
•	 Discuss	why	Davin	recommend	a	partnership	with	the	churches	in	the	operation	

of the schools? (For moral and economic reasons: morally the government would 
have to replace traditional beliefs with Christian beliefs, and by using religious 
teachers the government would save money.)

3. Goals of Indian Residential Schools
 Ask students to inquire into the goals for Indian Residential Schools. Why did 

the government impose them? How were they designed?

Background
The goals for Indian Residential schools can be summarized as “To Chris-
tianize and Civilize” or “To remove the Indian from the child.” However, the 
originators had some specific goals in mind. These are discussed in They Came 
for the Children on pages 9 to 16. The comments on Blackline Master 4 include 
excerpts from these pages, as well as newspaper editorials and a statement by 
Duncan Campbell Scott.
Some goals that are commonly suggested for the creation of Indian Residential 
Schools are:
– To prepare Aboriginal people to fit into the changing world in Canada.
– To remove Aboriginal children from the influences of their parents.
– To replace traditional beliefs and values with Euro-Canadian beliefs and values
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– To encourage Aboriginal people to give up their traditional rights and 
assimilate into Canadian society 
– To train Aboriginal men to be farmers and women to be housewives
– To prepare Aboriginal people to be working class labourers in Canadian 
society
– To remove threats to Canadian security and safety by controlling potentially 
dangerous or defiant people

•	 Invite	students	to	use	Blackline	Master	4	to	read	a	series	of	quotes	from	different	
sources that suggest a number of goals for Indian Residential Schools.

•	 Ask	 students	 to	work	 individually	 or	 in	 groups	 to	make	 a	 list	 of	 3	 or	 4	 goals	
suggested by the comments and excerpts.

•	 Have	 students	 share	 their	 goals	with	 the	 class,	 and	decide	which	 are	 the	most	
significant.

•	 Ask	students	to	suggest,	from	what	they	know	of	Indian	Residential	Schools	so	
far, ways that these goals were implemented. 

4. The Indian Act and the Indian Agent
 Investigate the roles of the Indian Act and the Indian Agent on the lives of First 

Nations people, particularly in relation to education. For background on these 
topics, see the Glossary, page 97.
A. The Indian Act

 Refer  to the discussion of the Indian Act on pages 11-12 of They Came for the 
Children. Ask students to find out what the major goals of the Indian Act were. 
(To control the lives of First Nations people and encourage them to assimilate into 
mainstream Canadian society by giving up all status and traditional rights.)
•		 Use	Blackline	Master	5	to	investigate	some	of	the	specific	clauses	in	the	Indian	

Act. Classify them according to the area of control they held in the lives of First 
Nations people.

•	 Ask	students	to	predict	which	of	these	clauses	are	still	in	effect	today,	and	which	
have been removed from the act. Use the key on page 32 to discuss the answers.

•	 Discuss	students’	reactions	to	the	power	of	the	Indian	Act	to	influence	the	lives	
of First Nations people. What does this say about the relationship between First 
Nations and Canadian society?

B. The Indian Agent
 Discuss the role of the Indian Agent in the lives of First Nations people.

•	 Explain	to	students	that	the	Indian	Agent	was	the	hand	of	the	Indian	Act	in	the	
local area. He had the power to enforce any and all terms of the Indian Act as it 
applied to their daily life.

•	 Indian	Agencies.	 Explain	 that	 each	 Indian	Agent	had	 a	 large	 area	 that	 he	was	
responsible for. Refer to a map of BC showing the agencies. For example, see a 
map of Indian agencies in 1916: http://www.ubcic.bc.ca/Resources/ourhomesare/
gallery/maps/index.html

•	 Ask	students	to	find	out	what	agency	their	local	community	was	part	of	in	1916.	
They may want to do further research to see if this changed during periods of 
reorganization.
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5. Only Part of What was Lost
 Discuss with students how the loss of children to Indian Residential Schools was 

only one part of the loss First Nations communities experienced as a result of 
colonization. Some other losses that had to be dealt with were:
•	 loss	of	life	due	to	unknown	diseases	brought	with	European	contact;
•	 loss	of	land	and	resources	which	were	the	foundations	of	First	Nations	life;
•	 loss	of	spiritual	and	sacred	places	on	the	land,	which	were	not	only	taken	away,	

but desecrated;
•	 loss	of	language	and	cultural	traditions	through	legislation;
•	 loss	of	self-reliance	and	independence;
•	 loss	of	opportunity	and	potential	due	to	racism,	socioeconomic	factors,	limited	

education.
 Ask students to work in pairs or groups to explain what caused each of these 

losses. You may want to use Blackline Master 6, Consequences of Colonization, 
to facilitate the discussion.
•	 First	discuss	the	main	factors	responsible	for	these	losses:
 colonization; racism; settlement; Indian Act; Indian Residential Schools
•	 Ask	students	in	their	groups	to	write	down	specific	ways	these	factors	brought	about	

the losses.
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Key Concepts
•	 The	cumulative	effects	of	the	cultural	and	societal	disruption	caused	by	the	

Indian Residential Schools resulted in cycles of abuse that continue to have an 
impact of First Nations families and communities.

•	 Canadians	have	not	been	provided	a	full	understanding	of	the	historical	
relationship between First Nations and other Canadians.

•	 The	abuses	of	the	Indian	Residential	Schools	are	part	of	the	history	of	all	
Canadians, not just First Nations.

Learning Outcomes
Students will be able to: 
•	 Identify	the	lasting	effects	of	Indian	Residential	Schools	on	individuals	and	

communities
•	 Explain	the	role	of	the	Indian	Residential	School	Truth	and	Reconciliation	

Commission
•	 Explain	the	significance	of	Indian	Residential	Schools	by	showing	what	they	

reveal about important issues facing First Nations and all Canadians today

Vocabulary 
humility, reconciliation, resilience, Truth and Reconciliation Commission

Resources
•	 They	Came	For	the	Children, Introduction pages 1-3
•	 Video:	The	Truth	in	the	Classroom.	Access	at	www.ictj.org/news/canada-truth-

commissions-youth-classroom
•	 Video:	What	is	Reconciliation,	TRC.	vimeo.com/25389165
•	 Video:	Educating	Our	Youth:	Vancouver	event	student	responses,	TRC.	
 vimeo.com/75812900.
•	 First	Nations	101 by Lynda Gray. “Residential Schools” pages 61-64
•	 Blackline	Master	7,	The	Story	of	Indian	Residential	Schools,	page	34

Suggested Activities
1. Truth in the Classroom
 View the video The Truth in the Classroom, which shows secondary students 

discussing why it is important for everyone to understand the history of Indian 
Residential Schools sand why it should be taught in schools.

2. Impacts of Indian Residential Schools
 In small groups or as a class, brainstorm some of the effects that Indian Residen-

tial Schools must have had on First Nations people and communities. (Note: this 
is an activity to set the stage. A more detailed examination of the effects follows 
in Part Two.) Refer to First Nations 101 page 61 for a good summary.
•	 Ask	students	 to	summarize	two	or	three	major	effects	of	 the	residential	school	

system.

LESSON 1.4 
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3. Truth and Reconciliation Commission
 Ask students to read the Introduction to They Came for the Children (pages 1-3) 

to learn what the Truth and Reconciliation Commission identified as important 
to know about Indian Residential Schools.
•		 Provide	students	some	background	to	the	Truth	and	Reconciliation	Commission	

of Canada if you haven’t already discussed it. See the Commission’s web site 
www.trc.ca. You may want students to view the video “What is Reconciliation.” 
In it, Murray Sinclair discusses what it means to the Truth and Reconciliation 
Commission.

•	 View	 the	video	 “Educating	Our	Youth:	Vancouver	 event	 student	 responses”	 to	
hear student reactions to the TRC even in Vancouver.

•		 Use	Blackline	Master	7	for	a	double	journal	entry	activity.	This	is	a	listing	of	the	
main headings in the Introduction to the TRC Interim Report. Ask students to 
refer back to the text and write their reactions and responses to the statements.

4. Visual Representation
 Have students create a visual interpretation of the headings in the Introduction 

(on Blackline Master 7). 
•	 Divide	 students	 into	12	groups,	with	each	group	 taking	one	of	 the	 statements.	

Students discuss their statement and re-read the text accompanying it in They 
Came for the Children. They then decide on a way to represent the key element 
visually.

•	 You	may	want	to	have	the	class	work	together	on	a	cohesive	format,	such	as	equal-
sized pieces of a quilt or blanket, or a row of banners. Alternatively, students may 
want to chose the media and format that best suits their topic, and display the 
results in a gallery format.
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Part One Assessment Activities

1. Comparing Education Systems
Ask students to compare traditional First Nations education, education under the 
Indian Residential School system, and their own education today. 
•	 You	may	have	students	use	a	chart	format,	or	an	essay	format.
•	 Before	beginning,	discuss	possible	topics	to	report	on,	such	as:	where	education	

took place; who the students were; who the teachers were; what teaching 
methods were used; and what learning materials were used.

Suggested criteria for assessment: 
•	 responses	fully	represent	each	time	period	in	all	topics;
•	 responses	demonstrate	an	understanding	of	cultural	and	social	beliefs	and	values	

of each education system;
•	 responses	demonstrate	an	understanding	of	the	fundamental	differences	in	each	

of the education system.
 

2. Responding to the Indian Agent
Ask students to write a response to Indian Agent Thomas Deasy’s report on day schools. 
They may chose to write the response in a specific format, such as a letter to Deasy, a 
letter to his superior, an editorial, or as a blog entry. Allow students flexibility in how 
they respond, but their response should show an understanding of the concepts studied 
in this section.

Suggested criteria for assessment:
•	 response	has	a	focused	purpose	and	point	of	view;
•	 response	reflects	an	understanding	of	the	original	argument	in	the	Indian	

Agent’s report;
•	 response	includes	references	to	traditional	culture	and	education;
•	 responses	demonstrate	an	understanding	of	the	intentions	of	the	church	and	

government in education First Nations children;
•	 response	is	well	organized	and	sustains	the	chosen	writing	format.

3. Why is it important to learn about Indian Residential Schools?
Ask students to create a persuasive rant, a spoken word poem, a poster, a video, a song, 
or a short essay to convince others why it is important for all Canadians to understand 
what happened in the Residential School System.

Suggested criteria for assessment:
•	 response	shows	evidence	of	self-reflection;
•	 response	demonstrates	an	understanding	of	the	historical	relationship	between	

First Nations and other Canadians;
•	 response	includes	supporting	sources,	facts	and	details.
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What Do You Know About Indian Residential Schools?

See what you know about Indian Residential Schools before we learn more about them.

1. What were Indian Residential Schools?

2. Why were First Nations children sent to Indian Residential Schools?

3. Who paid for the schools?

4. Who ran the schools?

5. What were some of the experiences of children at these schools?

6. When did the last Indian Residential School close?

7. What were some of the effects of Indian Residential Schools on First Nations people?

8. Why do you think it might be important to learn about Indian Residential Schools?

Blackline Master 1 – Activity 1.1.1
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1 Ahousat / Flores Island (P/UC 1901-1939)
2 Alberni (M/UC 1891-1973)
3 All Hallows, Yale (A 1900-1918)
4 Anahim Lake Dormitory (1968-1977)
5 Cariboo / St. Joseph’s / William’s Lake (RC 1886-1981)
6 Christie / Clayquot / Kakawis (RC 1900-1983)
7 Coqualeetza (M/UC 1888-1940)
8 Kamloops (RC 1890-1978)
9 Elizabeth Long Memorial, Kitimaat (M/UC 1893-1941)
10 Kuper Island (RC 1890-1975)

11 Lejac (RC 1910-1976)
12 Lower Post (RC 1940-1975)
13 Port Simpson / Crosby Home for Girls (M/UC 1874-1948)
14 St. Eugene’s / Kootenay (RC 1898-1970)
15 St. George’s, Lytton (A 1901-1979)
16 St. Mary’s, Mission (RC 1863-1985)
17 St. Michael’s, Alert Bay (A )
18 Sechelt (RC 1912-1975)
19 St. Paul’s, North Vancouver (RC 1889-1958)

British  Columbia Indian Residential Schools

• • •

A = Anglican Church   M/UC = Methodist, later United Church    
P/UC = Presbyterian, later United Church    RC =  Roman Catholic Church
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British  Columbia Indian Residential Schools

1 Ahousat / Flores Island (P/UC 1901-1939)
2 Alberni (M/UC 1891-1973)
3 All Hallows, Yale (A 1900-1918)
4 Anahim Lake Dormitory (1968-1977)
5 Cariboo / St. Joseph’s / William’s Lake (RC 1886-1981)
6 Christie / Clayquot / Kakawis (RC 1900-1983)
7 Coqualeetza (M/UC 1888-1940)
8 Kamloops (RC 1890-1978)
9 Elizabeth Long Memorial, Kitimaat (M/UC 1893-1941)
10 Kuper Island (RC 1890-1975)

11 Lejac (RC 1910-1976)
12 Lower Post (RC 1940-1975)
13 Port Simpson / Crosby Home for Girls (M/UC 1874-1948)
14 St. Eugene’s / Kootenay (RC 1898-1970)
15 St. George’s, Lytton (A 1901-1979)
16 St. Mary’s, Mission (RC 1863-1985)
17 St. Michael’s, Alert Bay (A )
18 Sechelt (RC 1912-1975)
19 St. Paul’s, North Vancouver (RC 1889-1958)

• • •

A = Anglican Church   M/UC = Methodist, later United Church    
P/UC = Presbyterian, later United Church    RC =  Roman Catholic Church
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In compliance with your instructions, I have the honour 
to submit the following with reference to the Haida 

nation.  It has been my good fortune to spend over half a 
century in British Columbia, and, during that long period, 
the Indian and his ways received a great deal of attention. 
From the Kootenay country, to the coast of Washington, I 
have seen the Indian in his native home.  For many years 
after	Confederation,	the	majority	of	Indians	knew	little	of	
our	ways,	and	the	endeavours	to	uplift	them.	Some,	even	
today, take little heed of the influences at work for their 
betterment, choosing rather to walk in the footsteps of 
their forefathers. 
 Not so the Haidas. We have men in the Haida nation 
who can take their places in any community. They 
received an education at the industrial schools fostered 
by the government. We have five stores on the Massett 
reserve all owned by members of the band. One of the 
Indians built a schooner, navigated it for years, carrying 
the mails to the islands. A number speak English fluently 
and are endeavouring to aid their brethren. We have town 
councils, elected as is done in any of the cities. All are ready 
and will to “advance.” So much for the grown members of 
the two communities [Masset and Skidegate].
 We now come to the children of to-day and the means 
of making them the Haida nation of to-morrow. Few are 
receiving the education that their fathers obtained. The 
industrial and boarding schools are too far away from 
the Queen Charlotte Islands. Indians, like other people, 
desire to keep in touch with their children. The educated 
Indians we have on our reserves were, in a majority of 
cases, raised in schools near their homes. The members 
of the Massett band went to Metlakahtla school, which, 
I understand, has been closed. The Skidegates go to 
Coqualeetza, which is a great distance from Queen 
Charlotte Islands. There are no industrial or boarding 

schools in this vicinity.
 When I visit the Indian day schools, knowing that 
all the opportunity they have to grow up and meet the 
thousands who are pouring into our country, is the few 
hours teaching they receive for five days of the week, I 
feel that the Indian cannot take his place in the years to 
come. The people of these reserves go away to the fishing 
grounds and the canneries during the summer months. 
Their schools are then closed and what they learn during 
the few short months of the winter is not sufficient to 
place them on an equality with their white brethren in an 
educational way.
 When a white child goes to his home, the father and 
mother talk to him in the language that he will use through 
his life. His surroundings are the best. Everything tends 
to advance the white boy. Not so the Indian. Four hours 
at school – twenty hours with his parents – talking the 
Haida language and continuing in the ways of the Indian. 
Five months at the day school, seven months wandering 
round with the parents, in the canneries and towns, 
learning nothing that is useful, and seeing a great deal 
that the young should avoid.
 We must give the clergy of these reserves great credit 
for the manner in which they have Christianized the 
Indians. In the few years the missionaries have been with 
the Indians the results are astonishing. From heathendom 
to what the Indians are today has been more rapid than 
with any other people. It is the same wherever I have been 
throughout the province. The missionaries are eager to 
teach the gospel to the Indian; the native is willing to 
learn.
 The day school, as we have it on our reserves, 
will never place the coming generation on the same 
level with those who received their education in the 
industrial and boarding schools. It is “results” we are all 

THE PROBLEM WITH DAY SCHOOLS:
AN INDIAN AGENT’S VIEW FROM 1911

This is part of a report written by Thomas Deasy to the Superintendent of Indian Education in 1911. Deasy was the 
Indian Agent at Masset, Haida Gwaii from 1910 - 1924.

Blackline Master 3 – Activity 1.3.1
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looking for. The effect of education upon reserve life has 
been the advancement of our Indians almost beyond 
comprehension. The middle-aged Indians, who were 
pupils in the industrial schools, are foremost in all good 
work on the reserves.
 It would add most materially in this province, where 
the reserves are the best portions of land for agricultural 
purposes, if some means could be devised to educate the 
young in farming and gardening. In visiting the schools, 
one finds that a number will read and write very well; but 
how many of them understand the meaning of the words 
they use? What the Indian requires is a good, practical 
education. The farm and garden, carpenter work, boat-
building – in fact any outside occupation – would be 
better for the children than simply to try to teach them to 
master the English language. 
 It is proverbial of the Indian that he will not chastise the 
young. The children rule in the home, and there is little 
or no restraint. In the school-houses the teacher must be 
careful how they punish. On our reserves the Indians live 
in small colonies and are related, one to the other. Seldom 
will one of a tribe marry a member of another tribe. An 
offence to one family means that a number will resent. 
There is no great incentive for the young to learn our 
language. They receive no prizes and the school-house is 
not what the Indian children have been accustomed to.

 In this agency, it must be remembered, the Indians 
have been far removed from the whites. The missionaries 
and teachers controlled them until they went to the 
fishing grounds and canneries. Now, with the settlement 
of the islands, there is a danger which faces young and 
old. Just so long as the Indian can be kept under certain 
restraint and associates little with the whites, Japanese 
and Chinese, there is hope for him. If we can keep them 
on their reserves, in their homes, they will not be in the 
way of temptation. 
 All the young need is an incentive and encouragement 
– the paternal care of the white and to be taken from the 
environment that goes so far to keep them backward in 
the march of civilization. The Indian day school will not 
accomplish this object. In a country like ours, where “the 
fittest survive, ” the Indian must be able to compete with 
the thousands now flocking to our shores. The Indians of 
the Queen Charlotte Islands realize that they are receiving 
special attention from the Department of Indian Affairs,   
and they are grateful; but our work is only beginning and 
their increasing numbers indicate that we have a task that 
will show results in the future well-being of a people who, 
in the years of their forefathers, were the guardians of 
the country which one of our leading statesmen recently 
described as “the sentinel islands between Asia and 
America.”     

Source: Canada, Sessional Papers 1912 No. 27 pp388-390

Background: This document is an excerpt from a report sent by Indian Agent Thomas Deasy 
of the Queen Charlotte Agency to his superiors in the Department of Indian Affairs. It was 
published in the Annual Report of the Department of Indian Affairs, in the 1912 Sessional 
Papers for the year ending March 1911. It was probably written in 1911 shortly after Deasy was 
appointed as Indian Agent in the newly formed Queen Charlotte Agency, with headquarters at 
Masset, Haida Gwaii. 
 Thomas Deasy (1857-1936), born in Portsmouth England, came to the colony of British 
Columbia with his father, who was one of the Royal Engineers who were stationed at New 
Westminster. His family later moved to Victoria where he worked as a printer and fire chief. 
He took the position of Indian Agent at the age of 53, from 1910 to 1924. He had a forceful 
personality and strong Christian principles. He was known to consult frequently with Chiefs 
and Elders, but maintained his role of protecting and correcting the First Nations people in his 
agency. He wrote “The Indians must have a guiding hand with them. The duties of an Indian 
agent shows that they cannot progress unless under the strictest of discipline.” 

Blackline Master 3 – Activity 1.3.1
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1. In 1887, Lawrence Vankoughnet, the deputy 
minister of Indian Affairs, justified the investment 
in residential schools by claiming that Aboriginal 
children who went to day schools “followed the 
terrible example set them by their parents.” 

(They Came for the Children, p. 10)

2. When the system was expanded in northern 
Canada in 1954, the federal government’s Sub-
Committee on Eskimo Education concluded: “The 
residential school is perhaps the most effective way 
of giving children from primitive environments, 
experience in education along the lines of 
civilization leading to vocational training to fit them 
for occupations in the white man’s economy.”
(They Came for the Children, p. 12)

6. One year after the 1885 Northwest Rebellion, 
Indian Affairs school inspector J.A. Macrae noted, “It is 
unlikely that any Tribe or tribes would give trouble of 
a serious nature to the Government whose members 
had children completely under Government control.” 
(They Came for the Children, p. 13)

4. We are glad to see that the education to be 
extended to the Indians is to be of the right sort. It 
is to be a practical education. The position which 
the pupil is to occupy after he leaves school is to 
be kept continually in sight. He is to be taught to 
work with his hands so that when he is sent into the 
world he will be able to earn his bread by engaging 
in some useful and steady occupation. We see, 
too, that while he is serving his apprenticeship to 
civilization the Indian educationalists think that 
the pupil should be separated as much as possible 
form old and degrading associations. They prefer 
boarding schools to day schools. They want to have 
the child all to themselves for a few years.
(Editorial in the British Colonist, February 22, 1889) 

5. [In the United States] the industrial school is the 
principal feature of the policy known as that of 
“aggressive civilization.”  ... The experience of the 
United Sates is the same as our own... The child 
who goes to a day school learns little, and what 
little he learns is soon forgotten, while his tastes are 
fashioned at home, and his inherited aversion to toil 
is in no way combated. (Davin report, 1879, page 
1-2.) 

3. The importance of denominational schools at the 
outset for the Indians must be obvious. One of the 
earliest things an attempt to civilize them does, is 
to take away their simple mythology, the central 
idea of which, to wit, a perfect spirit, can hardly 
be improved on. ... To disturb the faith, without 
supplying a better [one], would be a curious 
process. (Davin Report 1879 p. 14)

The type of education Davin was advocating would 
undermine existing spiritual and cultural beliefs, 
and it would be wrong, he said, to destroy their 
faith “without supplying a better” one; namely, 
Christianity. (They Came for the Children p. 10)

Blackline Master 4 – Activity 1.3.3

The Goals of Indian Residential Schools

Why were Indian Residential Schools created? The government, the churches and the Canadian 
public had a number of goals for the schools. Here are some comments made at the time the schools 
were created. Others are excerpts from They Came for the Children. You can look up the excerpts in the 
book to find more detail. 
Read these comments to uncover some of the main goals. Which do you think were the most 
important goals for the Canadian government, for the churches, and for the Canadian people?
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8. Nineteenth century missionaries believed their 
efforts to convert Aboriginal people to Christianity 
were part of a worldwide struggle for the salvation 
of souls. This belief provided justification for 
undermining traditional spiritual leaders (who were 
treated as agents of the devil), banning sacred 
cultural practices, and attempting to impose a new 
moral code on Aboriginal people by requiring them 
to abandon their traditional family structures.
(They Came for the Children, p. 15)

11. To both Protestant and Catholic missionaries, 
Aboriginal spiritual beliefs were little more than 
superstition and witchcraft. In British Columbia, 
William Duncan of the Church Missionary Society 
reported: “I cannot describe the conditions of 
this people better than by saying that it is just 
what might be expected in savage heathen life.” 
Missionaries led the campaign to outlaw Aboriginal 
sacred ceremonies such as the Potlatch on the west 
coast and the Sun Dance on the Prairies. (They 
Came for the Children, p. 15)

12. While church and government officials would 
have their differences, their overall commitment 
to civilizing and Christianizing Aboriginal children 
gave rise to an education system that emphasized 
the need to separate children from their culture, 
impose a new set of values and beliefs, provide a 
basic elementary education, and implant Europe’s 
emerging industrial work discipline. (They Came for 
the Children, p. 16)

7. Duncan Campbell Scott worried in 1910 
that “without education and with neglect the 
Indians would produce an undesirable and often 
dangerous element in society.” (They Came for the 
Children, p. 13)

9. Kamloops Industrial School
This excellent institution, established by a paternal 
Government to elevate the Indian races, is situated 
on a lovely spot on the South Thompson River, the 
buildings themselves being of modern design and 
admirably suited for the education, both social and 
intellectual, of the aborigines who are wards of the 
nation. ...  
 We look far into the future and see the little girls 
– now clustering about the Christian ladies who 
are teaching them the lessons of life – becoming 
wives and mothers, and inculcating those truths 
which are the blessed inheritance of the white man, 
uplifting and broadening their character and aims; 
while one need not be a prophet to predict that the 
day is not far distant when some of the boys who 
are now climbing the rough road to learning will 
emulate their fellows in the Northwest who have 
made names for themselves in the history of their 
native land. 
(Editorial in Vancouver Daily World, July 22, 1890, p. 
2.)

10. As the years have gone by the purpose of 
Indian education has become clearer, and the best 
means to be employed to reach the desired end 
are becoming apparent. It is now recognized that 
the provision of education for the Indian means an 
attempt to develop the great natural intelligence 
of the race and to fit the Indian for civilized life in 
his own environment. It includes not only a school 
education, but also instruction in the means of 
gaining a livelihood from the soil or as a member 
of an industrial or mercantile community, and the 
substitution of Christian ideals of conduct and 
morals for aboriginal conceptions of both.
 To this end the curriculum in residential schools has 
been simplified, and the practical instruction given is 
such as may be immediately of use to the pupil when 
he returns to the reserve after leaving school. 
(Duncan Campbell Scott, in Canada and Its 
Provinces, Doughty and Shortt, 1914, p. 616) 
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The Indian Act is a set of laws that defines the administrative relationship between First Nations and 
the Government of Canada (and by extension, all Canadians). Originally it put complete control of 
First Nations education, culture, politics and economics in the hands of the government. It is still in 
effect today, although its implementation is interpreted through Section 35(1) of the Constitution 
Act.
 Sample Clauses from the Indian Act 

Which of these clauses do you think are still in effect today?
 1. The Act determines who has Indian Status and who does not, creating status and non-status 

Indians

 2. Definitions: “person” means an individual other than an Indian. 

 3. Definitions: “school” includes a day school, technical school, high school and residential school.

 4. Indians who attend university are automatically “enfranchised,” that is, their Indian status is 
taken away.

 5. Every Indian child between the ages of seven and fifteen years who is physically able shall 
attend such day, industrial or boarding school as may be designated by the Superintendent 
General for the full periods during which such school is open each year.

 6. When a Status Indian dies, the government has complete power over his or her will and 
inheritance:  42. (1) Subject to this Act, all jurisdiction and authority in relation to matters and 
causes testamentary, with respect to deceased Indians, is vested exclusively in the Minister and 
shall be exercised subject to and in accordance with regulations of the Governor in Council.

 7. The Minister may apply the moneys that would otherwise be payable to a child who is attending 
residential school to the maintenance of that child at that school.

 8. Anti-Potlatch law: Section 114: Every Indian or person who engages in or assists in celebrating 
the Indian festival known as the “Potlatch” or the Indian dance known as the “Tamanawas,” is 
guilty of a misdemeanor, and liable to imprisonment for a term not exceeding six months and 
not less than two months.

 9. Every person who gets money from an Indian for “raising a fund or providing money for the 
prosecution of any claim which the tribe or band of Indians to which such Indian belongs... shall 
be guilty of an offence and liable to a penalty not exceeding two hundred dollars and not less 
than fifty dollars or to imprisonment for any term not exceeding two months. 

10. The Minister may enter into agreements with religious organizations for the support and 
maintenance of children who are being educated in schools operated by those organizations.

11. The Minister may appoint persons, to be called truant officers, to enforce the attendance of 
Indian children at school, and for that purpose a truant officer has the powers of a peace officer.

12. Indians are not allowed to vote in municipal, provincial or federal elections.

13. Whoever sells or supplies to any Indian any kind of intoxicant shall be liable to imprisonment 
for one month to six months, with or without hard labour, and be fined not less than fifty nor 
more than three hundred dollars.

14. Where it is proven in court that any Indian, by inordinate frequenting of a poolroom either on 
or off an Indian reserve, misspends or wastes his time to the detriment of himself, his family or 
household, shall be forbidden to enter such poolroom for one year.

The Indian Act
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Sample Clauses from the Indian Act 
1. The Act determines who has Indian Status and who does not, creating status and 

non-status Indians
2. Definitions: “person” means an individual other than an Indian. 
3. Definitions: “school” includes a day school, technical school, high school and 

residential school.
4. Indians who attend university are automatically “enfranchised,” that is, their 

Indian status is taken away.
5. Every Indian child between the ages of seven and fifteen years who is physically 

able shall attend such day, industrial or boarding school as may be designated 
by the Superintendent General for the full periods during which such school is 
open each year.

6. When a Status Indian dies, the government has complete power over his or her 
will and inheritance:  42. (1) Subject to this Act, all jurisdiction and authority in 
relation to matters and causes testamentary, with respect to deceased Indians, 
is vested exclusively in the Minister and shall be exercised subject to and in 
accordance with regulations of the Governor in Council.

7. The Minister may apply the moneys that would otherwise be payable to a child 
who is attending residential school to the maintenance of that child at that 
school.

8. Anti-Potlatch law: Section 114: Every Indian or person who engages in or assists in 
celebrating the Indian festival known as the “Potlatch” or the Indian dance known 
as the “Tamanawas,” is guilty of a misdemeanor, and liable to imprisonment for a 
term not exceeding six months and not less than two months.

9. Every person who gets money from an Indian for “raising a fund or providing 
money for the prosecution of any claim which the tribe or band of Indians 
to which such Indian belongs... shall be guilty of an offence and liable to a 
penalty not exceeding two hundred dollars and not less than fifty dollars or to 
imprisonment for any term not exceeding two months. 

10. The Minister may enter into agreements with religious organizations for the 
support and maintenance of children who are being educated in schools 
operated by those organizations.

11. A truant officer may take into custody a child whom he believes on reasonable 
grounds to be absent from school contrary to this Act and may convey the child 
to school using as much force as the circumstances require.

12. Indians are not allowed to vote in municipal, provincial or federal elections.
13. Whoever sells or supplies to any Indian any kind of intoxicant shall be liable to 

imprisonment for one month to six months, with or without hard labour, and be 
fined not less than fifty nor more than three hundred dollars.

14. Where it is proven in court that any Indian, by “inordinate frequenting of a 
poolroom either on or off an Indian reserve, misspends or wastes his time to the 
detriment of himself, his family or household, shall be forbidden to enter such 
poolroom for one year.

    

1. In effect 2015
(section 2) 
2. Repealed 1951
3. In effect 2015
(section 122)
4. Repealed

5. Repealed

6. In effect 2015
(section 42)

7. In effect 2015
(section 115d)

8. Repealed 1951

9. Repealed 1951

10. In effect 2015
(Section 115c)

11. In effect 2015
(Section 119-6)

12. Repealed
13. Repealed

14. Repealed

Blackline Master 5 – Response Key
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Consequences of Colonization

First Nations communities experienced many types of loss as a result of colonialism.

Some of the main causes of these losses are colonization; racism; settlement; Indian 
Act; and Indian Residential Schools.

Record ways that these causes brought about the following cultural losses.

1. Loss of children from communities.

2. Loss of life due to unknown diseases.

3. Loss of land and resources which were the foundations of First Nations life.

4. Loss of spiritual and sacred places on the land, which were not only taken away, 
but desecrated.

5. Loss of language and cultural traditions.

6. Loss of self-reliance and independence.

7.  Loss of opportunity and potential. 

Blackline Master 6 – Activity 1.3.4
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The Story of Residential Schools

This book tells a painful story.

This is a story of loss.

For Canada, this is a shameful story.

It is also a story about the response to a sacred call.

It is a story about Canadian colonialism.

It is a complicated story.

It is a story of humility and the possibility of change.

Most importantly, this story is a tribute to Aboriginal resilience: a determination not just to 
endure, but to flourish.

It is a story about how, in crucial ways, our schools failed all of us.

This is a story of destruction carried out in the name of civilization.

This is our story and Canada’s story.

This story is not over.

Blackline Master 7 – Activity 1.4.3
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PART TWO : The Assaults and Their Legacy

Summary
Part Two examines the impacts and legacies of the residential school system in more 
depth. It begins with a consideration of the conclusions given in the Truth and Rec-
onciliation Commission of Canada Interim Report, which refer to the impact of the 
Indian Residential Schools as assaults. Students research different meanings and con-
notations of “assault” to reflect on why the TRC chose to use that word. Next students 
investigate what life was like in an Indian Residential School for students, using first 
person accounts of survivors as their main source. They also examine what led the 
schools to become breeding grounds for abuse. Finally, the lasting impacts of the Indian 
Residential Schools on families and communities is studied, including the pathways to 
intergenerational dysfunction.
 The sequence of activities given here uses the discussion of the definition of assault 
as an introduction (Lesson 2.1). It could also be used as the final lesson of Part Two to 
consolidate the learnings in Lessons 2.2 and 2.3.

Enduring Understandings
•	 The	Residential	School	system	intentionally	attacked	First	Nations	children,	

families and cultures.
•	 The	legacy	of	destruction	caused	by	Indian	Residential	Schools	is	inter-

generational; family and societal disruption impacted successive generations.

Essential Questions
Big Question
How have the Indian Residential Schools created cycles of intergenerational 

dysfunction?

Focus Questions
1. In what ways was the Indian Residential School system an assault on First Nations 

people and culture?
2. How did students survive the isolation and abuse of the Indian Residential School?
3. What losses contributed to the intergenerational effects of the residential school 

system?
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Key Concepts
•	An	assault	is	an	intentional	attack	on	a	person	or	group.
•	The	Residential	School	system	was	an	assault	on	First	Nations	people,	families	

and culture through its culture of denial of personal and cultural identities.

Learning Outcomes
Students will be able to:
•	Give	multiple	definitions	for	“assault”
•	Explain	ways	in	which	Indian	Residential	Schools	were	an	assault	on	First	Nations	

children, families and culture

Vocabulary 
 assault, connotation

Resources
•	 Truth	and	Reconciliation	Commission	of	Canada	Interim	Report	conclusions	

(page 25 of Interim Report, or pages 85-87 of They Came for the Children.)
•	 Blackline	Master	8,	Interim	Report	Conclusion	headings,	page	43.

Suggested Activities
1. TRC Interim Report Conclusions
 Introduce the Truth and Reconciliation Commission of Canada Interim Report 

conclusions, using  Blackline Master  8. Ask students to discuss or record 
historic truths that support these conclusions, from their knowledge and 
research. 
•	 You	may	want	to	discuss	these	conclusions	as	a	whole	class,	in	small	groups,	or	

use as an individual written activity.
2. What is Assault?
 Ask students to research meanings for “assault.” They may use dictionaries or 

online sources. (This could be a homework activity).  Note: This is a sensitive 
issue, and students will likely encounter references to sexual assault and rape.
•	 What	are	some	synonyms	for	assault?	(The most common synonym is “attack.”)
•	 What	are	some	different	connotations	of	the	word?
•	 Discuss	the	emotional	impact	of	the	word.	

3. Identifying Historic Truths
•	 Discuss	with	 the	 class	why	 they	 think	 the	Commission	 chose	 to	use	 the	word	

“assault.”
•	 Ask	students	to	review	the	full	text	of	the	conclusions.	Have	them	identify	historic	

truths that they identified in Activity 1, and highlight or underline new points 
that were not considered earlier.

LESSON 2.1

Defining 
Assault
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Key Concepts
•	 Indian	Residential	Schools	actively	repressed	First	Nations	culture	and	language,	

causing shame and loss of self-worth.
•	 Students	were	forced	to	spend	at	least	half	their	day	working	to	help	sustain	the	

institutions, resulting in an inadequate level of education achievement.

Learning Outcomes
Students will be able to:
•	 Research	survivor	accounts	of	experiences	in	the	Indian	Residential	School	

system
•	 List	characteristics	of	the	residential	school	system	that	created	the	conditions	

for abuses to occur

Resources
•	 They	Came	for	the	Children chapter 2 (pages 21-53)
•	 TRC	Interim	Report,	pages	4-6
•	 The Survivors Speak. Truth and Reconciliation Commission, 2015. Download at 

www.trc.ca - go to TRC Findings. On the next page, click on Survivors Speak.
•	 Additional	resources	as	suggested	in	the	Resources	section,	Survivor	Accounts,	

page 101. 

Suggested Activities
1. How Did the TRC Arrive at its Conclusions? 
 Explain to students that the Truth and Reconciliation Commission arrived at 

their	conclusions	after	hearing	the	testimony	of	hundreds	of	Indian	Residential	
School survivors who bravely shared their experiences with the commissioners. 

2. Jigsaw Activity: Residential School Experience
 Using Chapter 2 (School Days: The Residential School Experience) from They 

Came for the Children, have students complete a jigsaw activity to research what 
daily life was like for students in Indian Residential Schools.
•	 Divide	the	class	into	9	groups	and	photocopy	and	distribute	the	relevant	pages	

from Chapter 2 of They Came for the Children for background information about 
their particular topic:
– Arrival (p. 21-25) – Discipline (37-41)
– Education (p. 25-28) – Abuse (p. 41-45)
– Health (p. 28-31) – Accomplishment (p. 45-49)
– Hunger (p. 31-35) – Resistance (p. 49-53)
– Work (p. 35-37)

•	 Ask	students	to	consider	the	following	question	as	they	read	their	section:	What	
does your section of text reveal about what life was like for those who attended 
residential schools?

•	 For	 further	 research,	 students	 may	 use	 The Survivors Speak. This 260 page 
document provides excerpts from many witness statements, gathered by topic. 
Student can browse by topic or use keyword searches to find relevant material.

•	 Ask	each	group	to	share	or	present	findings	about	their	aspect	of	school	life	with	the	

LESSON 2.2

Life in the 
Residential 
School
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rest of the class, and ask students to record at least two ideas about what life was like 
from each group. You might want to create a chart or sheet of paper with the nine 
headings on them so students have a place to record the information about school life.

3. Personal Impacts
 Extend the investigation of life in the residential school by researching personal 

accounts of experiences in the school. Ask students to collect evidence from a 
variety of sources to document aspects of life in the schools, and their lasting 
impacts. Students may use the following topics to organize their evidence:

– Personal Identity and Self-Worth
– Language Loss
– Cultural Loss
– Separation and Loneliness
– Education and Work
– Living Conditions
– Health and Death
– Punishment and Abuse
– Positive Experiences

Possible resources:
•	 Survivors Speak. 
•	 Survivor	testimony,	as	recorded	in	books	or	available	on	line.	See	the	Resource	

List, page 101 for a list of suitable resources.
•	 Fiction	and	poetry.	You	may	want	to	use	a	fictional	source	in	connection	with	a	

literature study, or you may read an excerpt from a novel to the class that dramati-
cally describes a character’s experiences with different aspects of the school.

 You may want students to focus on a particular school, or have groups research 
survivor testimony from different schools and compare them.

4. Breeding Ground for Abuse
 How did the Indian Residential Schools become environments where abuses 

occurred? This is a sensitive topic that will need to be dealt with carefully. You 
will have the best understanding of your students’ abilities to deal with it.
•	 Discuss	with	students	different	types	of	abuses	that	occurred:		physical,	emotional,	

sexual.
•	 Discuss	 the	 factors	 inherent	 in	 the	 system	permitted	 the	abuses.	Refer	back	 to	

chapter 2, They Came for the Children. (Some factors were: chronic underfunding, 
unqualified teachers, lack of supervision of staff, protection of the abusers by church 
officials; students’ fear of reporting.)

•	 Discuss	what	lasting	effects	experiencing	abuses	would	be.	
– How do students think the children coped when at school? (Many shut 

down their emotions; some rebelled or acted out; some copied the learned 
behaviour and bullied other children.)

– How might they deal with the trauma caused by memories of abuse in later 
years. (Students will have diverse responses; of course, survivors also had 
diverse ways they dealt with the trauma. Many tried to bury the memories, 
never speaking about it. Some turned to substance abuse to deal with the pain.)

–	 How	might	students	who	witnessed	abuse	feel	afterwards?	(Some responses 
could include, guilt, emotional trauma, anger.)
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Key Concepts
•	 Most	parents	felt	they	had	no	choice	but	to	send	their	children	to	Indian	

Residential School. Some did so under fear of imprisonment, while others hoped 
education would help them in Canadian mainstream culture. 

•	 When	students	returned	home	from	Indian	Residential	Schools,	they	often	felt	
estranged from their families and communities.

•	 In	many	cases	parenting	skills	were	lost	or	not	learned	because	children	had	no	
role models to follow; the effects accumulated over generations.

•	 While	some	students	had	positive	experiences	at	Indian	Residential	Schools,	the	
very nature of the institution’s form and function meant an overriding negative 
effect on Aboriginal societies.

 Learning Outcomes
Students will be able to:
•	 Give	examples	of	ways	in	which	the	residential	school	system	impacted	First	

Nations families and communities
•	 Explain	how	the	impacts	affected	successive	generations

Vocabulary: 
 dysfunction, historic trauma, intergenerational impact, intergenerational 

survivor, lateral violence

Resources:
•	 They	Came	for	the	Children, pages 77-80
•	 Blackline	Master	9,	Trauma	Terms,	page	44
•	 For	additional	background	and	student	activities,	see	Lesson	Plan	5	of	100	Years	

of Loss (Legacy of Hope Foundation)
•	 Honouring the Truth, Reconciling for the Future (Executive Summary of the Final 

Report of the Truth and Reconciliation Commission). Download at www.trc.ca 
– go to TRC Findings. On the next page, click on Executive Summary.

Suggested Activities
1. Communities Without Children
 Ask students to imagine what is would have been like for people in First Nations 

communities where there were no children or youth. 
•	 Discuss	how	community	members	would	have	felt	when	students	were	removed.
•	 Ask	how	 their	 absence	might	have	 affected	daily	 life	 in	 the	 community.	What	

roles did children usually play in community life?
•	 Have	students	summarize	the	impacts	on	the	community	with	few	children.

2. Ongoing Legacy
 Use the material in They Came for the Children pages 77-80 (stop at top of 

second column) to begin the discussion of the ongoing legacy of the residential 
school system.

•	 Ask	student	to	use	the	double	entry	journal	strategy	to	reflect	on	the	text.	
Have them select 4 or 5 quotes from the text and write them in the first 
column, then write their thoughts or reactions in the second column.

LESSON 2.3

Impacts on 
Family and 
Community
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3. Discussing Intergenerational Impact
 In this activity students will discuss some aspects of the intergenerational 

impact of residential schools, and the broader colonial experience, using three 
relevant terms. These terms are frequently used when discussing the impact of 
colonialism on First Nations communities:
•	historic	trauma
•	intergenerational	impact
•	lateral	violence

 A related term is intergenerational survivor.  Intergenerational survivors are the 
children and grandchildren of Indian Residential School survivors. They may 
not have attended Residential School themselves, but may have suffered abuse 
from their parents, grandparents or guardians who were passing on abuses they 
suffered in the system.
•	 Begin	by	discussing	with	students	what	they	think	the	terms	mean.	You	may	want	

to ask them to research the meanings of the terms using the internet, or provide 
the meanings with Blackline Master 9.

•	 Use	Blackline	Master	9	to	discuss	some	of	the	outcomes	of	the	intergenerational	
impacts of Indian Residential Schools. 
– You may want to use the listed topic as springboards to discussion.
– Students might select 4 or 5 topics to explain the connections.
– The topics could be divided amongst groups of students to discuss and 

research. 
•	 Additional	 student	 resource	 in	 100 years of Loss. See “An Unacknowledged 

Legacy” handout on pages 134-135 of that resource. It is a time line that illustrates 
how abuses that began in the schools were transferred to communities.

4. Legacies of Historic Trauma
 Discuss with students the point that historic traumas are not just the result of the 

residential school experience. It is only one of the causes of historic trauma for 
First Nations. Recall activity 5 in Lesson 1.3 (Only Part of What was Lost).

5. The Question of Genocide
 Ask students to consider the question: Was Canada’s policy to send children to 

Indian Residential School system an act of genocide?
•	 Provide	students	with	the	United	Nations	definition	of	genocide:

Genocide is defined in Article 2 of the Convention on the Prevention 
and Punishment of the Crime of Genocide (1948) as any of the 
following acts committed with intent to destroy, in whole or in part, 
a national, ethnical, racial or religious group, as such: (a) killing 
members of the group; (b) causing serious bodily or mental harm 
to members of the group; (c) deliberately inflicting on the group 
conditions of life calculated to bring about its physical destruction in 
whole or in part; (d) imposing measures intended to prevent births 
within the group; (e) forcibly transferring children of the group to 
another group.



41 THE ASSAULTS AND THEIR LEGACY

•	 Ask	students	to	decide	whether	or	not	they	believe	the	use	of	the	Indian	Residential	
School system was an act of genocide, based on their understanding of the 
schools and the impact on families. Students should provide evidence for their 
conclusions. You may have students work in small groups or work individually 
after	a	class	discussion.

•	 In	its	final	report	the	Truth	and	Reconciliation	Commsiion	of	Canada	concluded	
that Indian Residential Schools were examples of “cultural genocide.” Discuss 
with students how this may differ from the United Nations definition of genocide. 
See Honouring the Truth, Reconciling for the Future, page 1 for the TRC discussion 
of cultural genocide.
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Part Two Assessment Activities

1. What did you really learn at school?
Ask students to list some of the ideas, attitudes and skills that children learned while at 
Indian Residential School. Identify those which were intended, and those which were 
unintended.

Suggested criteria for assessment:
•	 at	least	ten	ideas,	attitudes	or	skills	are	listed;
•	 responses	include	both	negative	and	positive	ideas,	attitudes	and	skills;
•	 responses	indicate	an	understanding	of	different	aspects	of	a	student’s	life	in	the	

Indian Residential School.

2. Illustrating intergenerational impacts
Ask students to demonstrate their understanding of how the Indian Residential School 
system has led to an intergenerational breakdown of families and communities. A 
variety of formats could be used to illustrate this understanding, such as
•	 poster	or	time	line
•	 graphic	novel
•	 script	for	a	short	play
•	 short	story
•	 essay
•	 video
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Truth and Reconciliation Commission of  Canada 
Interim Report  Conclusions

The Commission has concluded that:

1. Residential schools constituted an assault on Aboriginal children.

2. Residential schools constituted an assault on Aboriginal families.

3. Residential schools constituted an assault on Aboriginal culture.

4. Residential schools constituted an assault on self-governing and self-sustaining Aboriginal 

nations.

5. The impacts of the residential school system were immediate, and have been ongoing since the 

earliest years of the schools.

6. Canadians have been denied a full and proper education as to the nature of Aboriginal societies, 

and the history of the relationship between Aboriginal and non-Aboriginal peoples.
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Historic trauma: 
 The cumulative effects of trauma experienced by a group of people over generations. For Aboriginal 

people of Canada, it comes from the many historical experiences of colonial control that has 
disrupted Aboriginal language, culture and identity.

Intergenerational impact:  
 The trauma of survivors that is passed on from one generation to the next. It is rooted in the 

unresolved trauma of people who experienced or witnessed physical, emotional and sexual abuse in 
an Indian Residential School. 

Lateral violence: 
 Humiliating or violent behaviour towards members of a group by other members of the same 

group. In Aboriginal communities, some people may abuse their own people in ways that they have 
been abused themselves. They direct their anger at their peers and community members.

Below are a number of negative outcomes experienced in some First Nations communities. In what ways 
are these connected to the intergenerational impacts of the Indian Residential School System?

loss of language and culture

depression

high suicide and other mortality rates

substance abuse 

child abuse

domestic violence

loss of parenting skills

physical and sexual abuse

self-destructive behaviour

inability to express emotion or love

gossip 

family feuds

family violence

elder abuse

violence against women

gangs

Blackline Master 9 – Activity 2.3.3

Intergenerational Impacts of Indian Residential Schools
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Part Three 
Resistance and Change

Summary
Part three explores the beginnings of the road to reconciliation. Firstly,  it acknowledges 
the protests and resistance that First Nations have expressed since the beginning of 
Indian Residential Schools. Students study several case studies with original documents 
from the Department of Indian Affairs files that demonstrate ways  in which resistance 
was expressed. Next, some early signals of failure from other observers are considered, 
as well as the responses from the church and government. Then the postwar changes to 
public attitude and governmental policy are traced, along with apologies by the churches. 
Finally, the survivors who shared their stories during the road to reconciliation are 
honoured as heroes. It is important to understand that Reconciliation is a long term 
process, and we are just at the beginning.

Enduring Understandings
•	 First	Nations	people	have	endured	a	long	journey	to	bring	the	hard	truths	about	

Indian Residential Schools to the attention of the Canadian government and 
society, and to see the start of a road to reconciliation.

Essential Questions
 Big Question

What actions were taken to bring an end to the Indian Residential School system?

 Focus Questions
1. In what ways did students, parents and communities resist the Indian Residential 

School system?
2. Why was the residential school system perpetuated even when it was recognized 

to be a failure?
3. How did First Nations action and changes in public attitude bring about an end 

to the system?
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Key Concepts
•	 From	the	outset	of	the	residential	school	system,	First	Nations	families	and	

communities have protested and requested change.

Learning Outcomes
Students will be able to:
•	 Use	critical	thinking	skills	to	analyse	and	interpret	primary	source	documents
•	 Give	examples	of	how	First	Nations	children	and	communities	protested	and	

resisted the Indian Residential Schools

Resources
Case study Blackline Masters, page 71-page 96.

Suggested Activities
Case Studies: Student Resistance and Parent Protest 
1. Introducing the Case Studies
 In this activity, students analyse primary source documents that provide 

examples of protests against the school system. There are a number of ways to 
approach these resources:
•	 Students	can	work	in	groups	to	analyze	all	three	case	studies.	
•	 Students	can	work	in	a	group	that	focuses	on	one	case	study	and	then	share	their	

findings with the other two groups.  
•	 The	entire	class	can	work	together	on	one	case	study	to	model	how	to	analyze	

primary sources, and then individually, or in small groups students can investigate 
one or both of the other two case studies. 

 Each case study has an introductory handout for students (with historical 
background and context), some suggestions for digging deeper into the research, 
discussion questions, and reproductions of the relevant documents from the 
Department of Indian Affairs School files.
•	 Before	engaging	 in	 the	discussion	questions	 for	 their	case	study,	have	students	

read the background information given for their case study. 
•	 Remind	 students	 when	 they	 are	 reading	 primary	 source	 materials	 that	 the	

documents are written from one person’s perspective at a given time. The times in 
which they were written were very different from today, and people’s beliefs and 
attitudes were generally much more overtly racist than today.

2. Analyzing Documents
 In order to analyze each primary source included in the case study, invite 

students to read their document and answer the following questions about the 
nature of the document: 
•	 Who	created	the	document?
•	 What	 type	of	primary	 source	 is	 this?	 (letter, photograph, legal document, diary 

entry, etc.) 
•	 When	and	where	was	the	primary	source	created?
•	 Who	was	the	intended	audience	of	the	document?

LESSON 3.1
Ongoing 
Resistance
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•	 Why	was	the	source	created?	What	was	the	motivation	or	goal	of	the	person	who	
created this source?

•	 What	does	this	document	tell	us	about	resistance	to	Indian	Residential	Schools?
2. Sharing Evidence
	 After	students	have	analyzed	the	primary	source	documents	for	their	assigned	

case study, ask them to share and corroborate their evidence with the rest of 
their group. Invite students to have a discussion within their group about what 
their set of primary sources reveal about resistance to the system of Indian 
Residential Schools. When they are finished they should record their findings. 

3. Discussion Questions
	 After	students	have	analyzed	all	of	the	sources	in	their	case	study,	invite	them	

to work through the discussion questions for the case study they are working 
on. You may wish to have a class discussion on each of the case study discussion 
questions.

4. Putting it All Together
 Invite each group to share their findings about what their case study revealed 

about the various types and examples of resistance to Indian Residential Schools. 
The following questions can be used to help guide the class discussion:
•	 What	was	 the	 role	of	First	Nations	children	and	First	Nations	communities	 in	

resisting the Residential School system? 
•	 What	do	the	case	studies	reveal	about	resistance	to	the	Indian	Residential	School	

system in general? 
•	 What	were	the	characteristics	of	the	resistance?	What	methods	were	used?
•	 What	evidence	can	you	find	that	explains	why	these	examples	of	resistance	and	

protest did not bring about an immediate end to the Indian Residential School 
system?

5.  Other Forms of Resistance
 Discuss with the class other ways that students may have resisted the authority 

of the Indian Residential Schools. (Possible responses: withdrawing, misbehaving, 
setting fires, stealing.)

 
Case Study 1 Summary: Student Resistance – Running Away

This case looks at a specific incident at the Williams Lake Industrial School in 
1902. A group of boys ran away that February, and one of them, Duncan Sticks, 
died before he could reach home or return to the school. 
     The documents include sworn statements by the boy’s father and several stu-
dents of the school, which uniformly point to the poor food and harsh punish-
ment as the reasons for the repeated running away.  There are also excerpts from 
a report by the Superintendent of Indian Affairs for BC which seeks to dismiss 
the testimony and explain away the reasons for running away as foolish. Also 
included in this report is a recorded list of punishments from the register of cor-
poral punishment, which most schools kept as a matter of form. Judging by the 
testimony, there was more corporal punishment administered than is recorded. 
The offenses do not seem serious enough to warrant such harsh punishment, 
even considering the widespread acceptance of corporal punishment at the time. 
They give additional evidence as to why students would want to run away.
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    The final document in the case is the principal’s submission to the annual 
Indian Affairs report. It was printed and widely distributed as part of Canada’s 
Sessional Papers, so it is not surprising that there is only a brief reference to the 
death of students, and no connection of Duncan Stick’s death with the problem 
of running away. It does reveal other aspects of life in the Indian Residential 
School, such as the boys being made to construct their own playground. The 
principal, in his own words, does not seem “to find anything reprehensible in 
this.”

Two uncommon words that might require explanation: 
•	 guirt	(Document	1)	is	usually	spelled	quirt.	It	is	a	type	of	a	riding	whip.
•	 twitted	(Document	5)	means	teasing	or	taunting.

Discussion questions:
1. What was Johnny Stick’s attitude to the Indian Residential School before 

this incident? What evidence is there for your answer? (He supported the 
school. He said he was glad for him to be in school, and he returned both 
Duncan and Mary to the school when they ran away.)

2. What reasons did the children give for running away? (Two  main reasons: 
poor quality and not enough food, and harsh punishment.)

3. What reasons does Superintendent Vowel give to explain the runaways? Do 
you think there is any truth to his reasons? What are his attitudes towards 
these reasons? (Girls wanted freedom from the discipline of the school and 
to play with boys; older boys wanted to earn money; younger children were 
teased, apparently falling to peer pressure to prove their bravery by running 
away. There is probably some truth to these reasons; after all, who wouldn’t 
want to be free from the discipline. Vowell’s attitude is that these reasons are 
“foolish”)

4.  What types of things were children punished for? (For talking – answering 
a question about running away, not doing needle work – Mary; throwing 
rocks at fence – Francis; sleeping in trousers, concealing bed wetting, hitting 
another pupil, “impertinent” language, “neglecting sheet” (not clear what that 
means), banging bed around, fighting in class, not standing for punishment 
-Vowell’s report.)

5.  Consider the offenses which Vowell listed in his report (Document 5). Why 
do you think these were thought to be serious enough to deserve strapping? 
What do they show about the school staffs’ beliefs and attitudes? (Sleeping 
in trousers – perhaps this suggested he was preparing to run away;  concealing 
bed wetting – shows a lack of empathy and the belief that punishment would 
cure the problem, rather than understanding the causes; impertinent language, 
not standing for punishment and banging bed around – seem to be challenges 
to authority, which was not to be tolerated; hitting and fighting in class.)

6.  What evidence is there to suggest that these students were protesting 
their treatment in the school, rather than just showing bad or “foolish” 
behaviour?  (The children repeatedly ran away, even, as in this case, in the 
middle of winter; their reasons for running away consistently referred to bad 
food and harsh punishment.)
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Case Study 2 Summary: Haisla parents protest, Kitamaat, 1922
The	documents	include	a	number	of	official	reports	written	after	parents	of	
students living at the Elizabeth Long  Memorial Home refused to send their 
children back to the boarding home. The first report is by the Indian Agent Iver 
Fougner. The second is the RCMP report. 
  
Discussion questions;

1. What triggered the parent protest? (The death of Hanna Grant.)
2. What action did the community take before they carried out the protest? 

(A series of meetings were held involving the parents, the Council and the 
community; they interviewed some students about how they were fed.)

3. What complaints did the parents have about the school? (They believed their 
children were being neglected; they had poor food and clothing; did not have 
proper medical service; and communications with parents was poor. Many 
children had died at the home.)

4. Comment on Indian Agent Fougner’s statement, “Indian children, in such 
circumstances, from diffidence, seldom or never speak, when questioned 
by white people.” (The children were likely intimidated by the authorities.)

5. Why do you think Corp. Clearwater added the comment, “I might mention 
here that [Edward] Grey is a very well educated Indian, and that he has 
some knowledge of the Law”? (He might have been warning the authorities 
that he could cause some problems for the department.)

6. What arguments did the Indian Agent and the RCMP use try to convince 
the Haisla people to send their children back to school? (They threatened 
them with going to jail with hard labour; the Canadian government was 
very poor after World War One, and they had spent a great deal of money on 
educating them.)

7. What conditions did the community demand before they sent their 
children back to the school? (The principal to sign a paper agreeing to give 
children proper and enough food, sufficient clothing and the children would 
be cared for.)

8. What evidence is there of the community’s willingness to put their trust in 
the school? (Community member Herbert McMillan indicated their desire to 
have their children educated as long as they were “treated right.” The parents 
agreed to return their children to school if their conditions were met.)

Case Study 3 Summary: Lejac parents protest, 1944-46
These documents relate to the protests and requests of parents in communities 
around Lejac school. They requested day schools so children could stay at home. 
As a community, they withheld students from school.
 A few years earlier, a tragic incident occurred when four students ran away 
from Lejac and froze to death on Fraser Lake before they could reach home. This 
case has been widely written about and a web search will find many references 
(though not always accurate). A full collection of documents from the investi-
gation into their deaths is available on the DIA School files, microform c-8767, 
pages 429-467.
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Discussion Questions:
1. What were the reasons the First Nations communities gave for wanting day 
schools on their reserves? What were their grievances against Lejac Residential 
School? (Disease was spread at the school; poor quality of education; having to 
work on farm, too much religious education – “learn only to pray and milk cows.” 
They wanted them at home to “see they get the best education possible.”)
2. What reasons did officials give for not implementing day schools? (First 
Nations of area spend too much time away from reserves; perceived lack of 
discipline by parents.)
3. What people did the First Nations communities in the Fraser Lake region 
contact to express their grievances? (Indian Agent; School Principal; Member of 
Parliament Irvine -Document 2; lawyer P. E. Wilson - Document 5)
4. Summarize the events of September 1946. What action did the parents take? 
What did the authorities do in response? (One hundred children were kept home 
from Lejac at the beginning of the school year. In response the RCMP were sent out 
to round up the truants; issued summonses for arrest.)
5. Comment on the feelings the parents must have had to cause them to take this 
action, and to have their children taken by the RCMP. (Must have felt frustration, 
anger at the lack of action, determination to make a change; sadness and anger at 
having children apprehended.)
6. What do you think Indian Agent Howe meant when he said the parents were 
“defeating their own ends by their present attitude”? (Document 5) Was he cor-
rect in this statement? (Supposedly he thought the opposition and protest would 
work against the parents and interfere with the process that was slowly moving 
towards the opening of day schools. He was incorrect because the parents “opposi-
tion and antagonism” (Document 6) motivated the department to open at least one 
school - Stony Creek - as quickly as possible.)
7. How did the Stony Creek Band demonstrate the importance to them of pro-
viding a school for their children in their community? (They wrote to lawyer P. 
E. Wilson; “positively refused” to send their children back to Lejac; provided their 
recreation hall for use as a temporary school, which would have impacted on com-
munity events; built a teacher’s house on their own accord, without “authority or 
advice” from the Indian Agent.)
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Key Concepts
•		 Indian	Residential	Schools	were	self-perpetuating	systems	that	never	functioned	

properly but were seemingly impossible to stop.

Learning Outcomes
Students will be able to:
•	 Give	examples	of	times	that	the	Indian	Residential	School	system	was	publicly	

acknowledged to have failed
•	 Compare	how	the	failure	of	the	Indian	Residential	School	system	was	viewed	by	

First Nations and by officials of the Church and state

Resources:
•	 	Blackline	Master	10	Early	Warnings,	Elizabeth	Shaw’s	Letter	1898,	page	56
•	 The	Awakening	of	Elizabeth	Shaw DVD (optional)
•	 They	Came	for	the	Children, pages 16-20

Suggested Activities
1. Elizabeth Shaw Sounds a Warning
 Share with students the story of Elizabeth Shaw, a worker in the Crosby Home 

for Boys in 1898. She was so shocked by what she saw going on at the home that 
she wrote a letter to the Womens’ Missionary Society in Montreal, which helped 
support the home financially. The Methodist Church undertook a half-hearted 
investigation, but no changes were made. When she learned that nothing was 
to change, Miss Shaw suffered a mental breakdown. She died in the Brockville 
Asylum in 1917. (Note: Shaw was not sent to a mental institution for writing 
the letter and protesting; it was the lack of action by the authorities to make any 
changes that contributed to her mental breakdown.)
•	 If	available,	view	the	video	The Awakening of Elizabeth Shaw.
•	 Ask	students	to	read	excerpts	from	Shaw’s	letter	on		Blackline	Master	10.	
 -Ask students to outline the main charges that Shaw laid against the school 

management. Compare these with the charges discussed in the student and 
parent protests in the Case Studies.

 ( Every minute of their lives was supervised and all their thinking was done for them; 
locked in dormitory at night; the slightest mistake brought about punishment, which 
was usually flogging; boys were kept in a chronic state of fear; no love or sympathy 
shown towards students; poor quality food fed them; a young woman was beaten 
and locked up in a room as punishment)

•	 Discuss	the	following	questions:
– In what ways does Shaw’s letter add to your understanding of how the 

schools were run and the conditions the children faced?
– How does Shaw’s perspective differ from the perspective of the children 

and parents in the case studies?
2. Recognizing Failure
 Ask students to read They Came for the Children, pages 16-20 to find examples 

of times that church and government officials recognized that the Indian 

Lesson 3.2

Recognition 
of Failure
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Residential School was failing their intended goals. (1892- rising costs led 
to switch in funding system; Indian Affairs Minister Sifton thought the large 
industrial schools should be closed; health conditions were recognized to be 
dire; Indian Affairs minister Oliver concluded separating children from parents 
had been a failure; church officials opposed the campaign to end the residential 
school system)

3. Bryce Report on Residential Schools
 Another example of a public demonstration of failure was in the medical 

reports of Dr. Peter Bryce in 1907 and 1922. Bryce was the Chief Medical 
Officer	for	the	Department	of	Indian	Affairs	and	after	a	study	of	the	
residential schools in the prairies found extremely high rates of death from 
tuberculosis in the schools. His recommendations were largely ignored, 
and	ultimately	he	was	removed	from	the	position.	In	1922,	after	years	
of inaction and no change in the death rates, he published The Story of a 
National Crime: An Appeal for Justice to the Indians of Canada. His reports 
are available online:
•	 Report	on	the	Indian	Schools	of	Manitoba	and	the	Northwest	Territories (1907) 

available online at: http://peel.library.ualberta.ca/bibliography/3024.html
•	 The Story of a National Crime: An Appeal for Justice to the Indians of Canada 

(1922)	available	at:	http://archive.org/details/storyofnationalc00brycuoft]
See the Senior Secondary Learning Resources for more discussion and 

documents related to the Bryce Report. (Indian Residential Schools and 
Reconciliation, Learning Resources for Senior Secondary, pages 26-27.)

 4. Why Didn’t They Stop?
 Ask students to suggest reasons why the Indian Residential Schools 

continued despite the signals of failure.
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Key Concepts
•	 Public	attitudes	towards	First	Nations	people	started	to	change	after	World	War	

Two, and led to limited revisions of government policy which controlled the lives 
of First Nations people.

•	 The	Road	to	Reconciliation	could	not	have	been	taken	without	the	contributions	
of survivors who were willing to share their experiences.

Learning Outcomes
Students will be able to:
•	 Document	the	changes	in	public	policy	which	led	to	changes	in	First	Nations	

education
•	 Research	how	the	courage	of	Indian	Residential	School	survivors	to	speak	out	

resulted in the passing of the Indian Residential School Settlement Agreement

Resources
•	 They	Came	for	the	Children pages 80-83, 86
•	 100	Years	of	Loss	Booklet	(download	at	http://www.legacyofhope.ca/

downloads/100-years-of-loss-booklet.pdf)
•	 	Blackline	Master	11	Road	To	Reconciliation,	page	58
•	 	Blackline	Master	12	Road	to	To	Reconciliation	Time	Line,	page	62

Suggested Activities
1. Road to Reconciliation
In this activity students will analyse important events that contributed to public aware-
ness of the need for reconciliation. Use Blackline Master 11. (Note that following the 
Blackline Master there are background notes for each of the events.)
•	 Discuss	why	events	that	do	not	relate	directly	to	Indian	Residential	Schools	are	

included in the list. (Reconciliation involves dealing with all historic trauma, not just 
the schools.) 

•	 Divide	up	the	events	amongst	individual	students	or	groups	and	have	them	
research information about them and write a brief description (who, what, where, 
when, why, and how?). Ask students to share their findings with the whole class.

•	 You	may	want	to	create	a	large	time	line	in	the	classroom,	and	as	students	present	
their information, they could add their event to the time line. (See Activity 2 
below.)

•		 Discuss	as	a	class	the	significance	of	each	of	the	events	and	make	notes	on	the	time	
line. You may want to do this as each group presents their information about the 
event, or do it as a follow-up.

•	 For	additional	significant	dates	and	events,	see	the	time	line	prepared	by	the	
Legacy of Hope Foundation, in their 100 Years of Loss booklet.

2. Time Periods on the Road to Reconciliation
In this activity, students identify time periods suggested by the events in the Road to 
Reconciliation Time line. Students will divide the time line into at least three historical 
periods. 

Lesson 3.3

Road to
Reconciliation
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•	 Represent	the	events	on	the	Road	to	Reconciliation	on	a	time	line	to	show	the	
distribution of these events over the last 70 years. You may want to use the time 
line built as part of Activity 1, have the students construct their own time lines, or 
use the time line prepared on Blackline Master 12.

•	 Discuss	with	students	how	the	time	line	shows	that	public	attitudes	have	changed	
from 1945 to now. 

•	 Ask	if	any	of	the	events	were	more	significant	than	others.	Explain	that	these	more	
significant events could be termed “turning points.” Explain that a turning point is 
an event in which a significant, notable, or decisive change takes place. 

•	 Ask	students	to	identify	the	main	turning	points	in	the	Road	to	Reconciliation	
time line, individually or in groups.  

•	 Have	students	divide	the	events	into	three	or	more	time	periods.	Students	should	
name each time period, justify why that is an appropriate label for the events in 
that time period, and highlight the common characteristics of the events in that 
time period.

3. Heroes
In this activity students consider the qualities required by people who broke the silence 
about Indian Residential Schools, and bravely decided to share their stories.
•	 Discuss	with	students	this	statement	in	the	Truth	and	Reconciliation	Commission	

conclusion:  The first point is that this story has heroes. 
•	 Discuss	with	students	who	the	TRC	was	referring	to	as	heroes.	(Survivors who 

broke the silence and shared their stories). You may want to elaborate by reading 
the explanation, quoted below, or have students read the entry (They Came for the 
Children, page 8).

“This story has heroes. The work of truth telling, healing, and reconcil-
iation was commenced well over two decades ago by the people who, 
as children, had been victimized by the system: They continue to do 
the heavy labour of sharing their stories, and, by so doing, educating 
their children, their communities, and their country.”

•	 Discuss	the	different	modes	that	survivors	have	shared	their	stories:	
– Publications;
– Gatherings such as community or regional conferences;
– Legal testimony in proceedings such as the Royal Commission on Aboriginal 

Peoples, the class-action lawsuits leading to the settlement agreement, and 
before the Truth and Reconciliation Commission. 

•	 Ask	 students	 to	 write	 a	 personal	 reflection/	 journal	 entry	 on	 why	 some	 people	
would be willing to share stories and why others would not want to share.
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Part Three Assessment Activities

1. Turning Points
Ask students to decide which event was the most important turning point on the Road to 
Reconciliation, and support their decision with a strong argument.
•	 Recall	with	students	that	a	turning	point	is	a	historical	event	in	which	a	significant,	

notable, or decisive change takes place. Students should explain why the event they 
have decided is the most significant turning point on the Road to Reconciliation 
led to a decisive change in the history of Indian Residential Schools. 

•	 Discuss	with	students	what	indicators	of	a	significant	turning	point	might	be.	
Criteria may include: Turning points are moments when the process of change 
shifts	in	direction	or	pace.	(The	speed	of	change	is	an	important	criteria	to	note	
with students).

Suggested criteria for assessment:
•	 response	focuses	on	one	significant	event	from	the	time	line	of	events	on	the	Road	

to Reconciliation time line, which is clearly summarized
•	 response	explains	why	the	chosen	event	is	the	most	important	turning	point	on	

the Road to Reconciliation
•	 supporting	arguments	are	well	thought	out	and	presented
•	 response	demonstrates	an	understanding	of	how	the	chosen	event	fits	into	the	

history of the Canadian people

2. Recognizing Heroes
Students express in some form a recognition of those who are heroes on the Road to 
Reconciliation. This could be in the form of a letter, a poem, or another form of artistic 
expression.
•	 Discuss	with	students	who	the	heroes	are	in	this	story.	(e.g. The students who 

survived; the parents and communities who protested; the survivors who broke the 
silence and shared their stories.)
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I have had it on my mind to give you an idea of 
what I saw at the Port Simpson Home, because 
believing that you as the Secretary of our Mon-
treal Women’s Missionary Society should know 
the condition of affairs as I found them. 
 I have delayed writing from week to week as 
the task is anything but a pleasant one. I know 
you will understand how distasteful it is to me 
under the circumstances, but I feel impressed that 
I should not be dealing honestly with my church 
or by the Missionary Society if I did not apprise 
the proper authorities of what is going on in the 
Institution of which I was Matron for five weeks. 
 Good schools are an absolute necessity and 
under the Indian Act attendance upon schools is 
compulsory in B.C. What these Indians need as 
far as I can make out is something that will enter 
into their everyday life and purify that. I suppose 
the originators of the Home system thought that 
the sending of well-trained sons and daughters 
back into their Indian homes was the best method 
of accomplishing this, but I think that no candid 
worker in this field will go so far as to say this re-
sult has followed. 
	 After	5	weeks	of	matronship	I	could	understand	
why. In this Home there were 21 boys ranging in 
age from 6 to 20. From the oldest to the youngest 
every one of these lads had his thinking done 
for him. The minutest detail of every boy’s life 
was supervised by somebody, and his thinking 
faculties were fairly superintended out of him. At 
least that is my opinion. 
 What do you think of locking dormitory doors 
upon boys most of whom are on the verge of 
young manhood; this is the unwavering rule at 
the Home, and if during the night one of them 
wanted to go out, he had to knock on the wall, 
and, if he succeeded in waking the Matron she 
had to get up and let him out, await his return 
and relock him in again. If he did not succeed in 
awaking her ... but I need not explain further. And 
this is the routine of the day. From the overseeing 
of their private devotions in the morning to the 

putting of them to bed at night they are constantly 
being watched. For 13 years in the East I taught 
children of all grades and sizes and I know 
that this kind of treatment would have simply 
paralyzed their faculties. Are the Indians made of 
different materials? 
	 I	often	looked	at	those	21	boys	in	the	Port	Simp-
son Home and wondered if a method which made 
a machine of human beings formed in the image 
of God could be the right one. What do you think? 
 Before I came into this work I, in common with 
most of the other women of the Women’s Mis-
sionary Society, supposed that the one great aim 
of these Homes was to bring these Indian children 
to God and through these children to reach the 
older people. You may imagine my feelings when 
on questioning the boys I found that only 3 out 
of 21 had any desire to become Christians. You 
may know how my heart was wrung when I found 
that most of them fairly hated the name of reli-
gion. This was particularly the case with the older 
ones. In fact they all seemed to detest everything 
in connection with the Home and really when I 
think of some of the scenes that I witnessed there 
I can hardly wonder at their feeling. 
 The slightest mistake on the part of the boys 
brought down the wrath of the authorities, and 
the severe floggings which were the almost inevi-
table consequences of wrong-doing seemed to me 
in many cases to be out of all proportion to the 
gravity of the offence. I know that children need 
to be corrected and Indian children are probably 
no exception to this rule, but to keep them in a 
chronic state of fear, as these children apparently 
were, seems to me to be wrong and unnatural. 
 I can truthfully say that I never was any place 
where I saw so little manifestation of love and 
sympathy as in that Mission Home at Port Simp-
son. “Never trust an Indian” was a quotation I 
heard very frequently and truly it seemed the rule 
in that Institution. None of the boys were trusted 
and right well they knew this lack of faith in them. 
One of the big boys put the matter in a nut shell 

Blackline Master 10 – Activity 3.2.1

Early Warnings: Elizabeth Shaw’s Letter, 1898
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when he said, “We never receive anything here 
but a threat or a command.” 
 These children never seem happy; they did not 
play as other boys so far as I could see and there 
was considerable skin disease among them which 
was in my opinion partly due to insufficient diet. 
I would not like to state that such a thing was of 
a regular occurrence but I can positively say that 
again and again during my matronship I was 
compelled to set meat before the boys that my 
brothers would not set before their dogs. It was 
so nearly rotten that the smell of it when cook-
ing was so bad that I really could not stay in the 
kitchen, and the boys, hungry as I am sure they 
were, said that they could not eat it, this, when 
there was abundance of good wholesome food 
in the house, seemed to me inexcusable. In fact 
there was abundance of everything thanks to the 
generosity of the badly mistaken people of the 
East. And if you could have seen the piles and 
piles of warm comfortable clothing locked away 
in the store-room and then took a look at the thin 
patched, yes and ragged clothes of the few boys 
that were not supplied with comfortable clothes 
by their family friends. When I asked why I could 
not make over some of those good clothes for the 
2 or 3 orphans who needed clothes so badly, I was 
told that these were to be exchanged for fish.
 I very much fear that the Girls’ Home is con-
ducted on pretty much the same principle. Of 
course I never lived there and consequently did 
not see behind the curtains of the Institution as I 
did in the Boy’s Home. One incident did come to 
my personal notice. There was a girl in the Home 
that caused a great deal of trouble. It happened 
that her Father wished to take her away from the 
Home before she had stayed there the requisite 
length of time and eventually the case went to 
law. My cousin, Mr. Harris of Vancouver, pleaded 
the suit which was decided in favour of the Home. 
The girl was taken back to the home and short-
ly became very troublesome to the new Matron 
who finally handed her over to the Principal of 
the Boys Home to see what he could do with her. 
Nellie was taken to the Boys Home to act as gen-
eral servant for the family, and he told me himself 

that she seemed delighted at the prospect of the 
change saying “Take me anywhere only take me 
out of this.” 
 Nellie went down to the village one night 
without permission. She was found and taken 
directly back to the Richards establishment and 
some	 time	 after	 midnight	 I	 was	 awakened	 by	
awful screams from downstairs. As soon as I had 
recovered from my fright I awoke to the fact that 
Nellie Tennis, a full grown young woman, engaged 
to be married, was receiving a severe thrashing at 
the hands of the man who has the spiritual and 
temporal over-sight of the Boy’s Home. 
 My blood nearly froze in my veins as the 
shrieks of the unfortunate woman rang through 
the house, and to my dying day I shall never 
forget the agony in her voice as she pleaded “Oh 
Mr. Richards, pray for me.” Nor the tone of his as 
he replied between the blows “Pray for you? I am 
tired	praying	for	you.”	After	the	bearing	was	over	
the culprit was thrust into the Skookum House, a 
little stuffy pantry off the kitchen without air or 
light. Just here I might explain that I understand 
that there are prison houses in connection with all 
the Homes under the auspices of the Methodist 
Church, though of course I only saw those in 
the Homes at Port Simpson, but if these are fair 
samples, they are a disgrace to our fair Methodism, 
at least so it seemed to me. They are regular jail 
cells without modern jail improvements. But to 
return to poor Nellie, who was locked up in one 
of those places (I forget how many days) she lay 
on the floor with no better bed than an old mat 
and a blanket. 
 You will probably wonder that the children 
in these Homes stay there when the majority of 
them seem so unhappy. I wondered at it myself 
until I discovered that the parents of guardians 
of the children bind them over to the Home 
authorities for a term of years and are powerless to 
get them out until the expiration of the contract, 
unless special permission is granted by the Home 
authorities. The parents are thus powerless in 
the matter and if the children attempted to run 
away there is no place for them to go even if they 
succeeded in getting out of the Home.

Source: United Church Archives
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The Road to Reconciliation

Since the end of World War Two, significant changes have occurred which made people aware of the need 
for reconciliation between First Nations and other Canadians. Some are listed below. 

Find out and record why each of these events was significant to the Reconciliation Journey.

1945 End of World War Two 

1949 BC First Nations get the provincial vote 

1951 Indian Act amendments

1960 All First Nations given the vote in Canada without having to give up status 

1969 The federal government takes over operations of residential schools from the churches 

1972 Indian Control of Indian Education published 

1982 The Constitution Act affirms rights of Aboriginal Peoples 

1986 United Church apologizes for imposing western civilization on First Nations people

1988 Publication of Resistance and Renewal, Surviving the Indian Residential School 

1990 Oka Crisis, Quebec 

1994 Publication of Breaking the Silence

1991-1998   Churches apologize for involvement in Residential Schools

1996 Royal Commission on Aboriginal People Final Report 

1996 National Aboriginal Day first declared 

1999 Nisga’a Treaty signed 

2006 Indian Residential School Settlement Agreement 

2008 Government of Canada apologizes to former residential school students

2008 Truth and Reconciliation Commission created  

2015 Truth and Reconciliation Final Report
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Since the end of World War Two, significant changes have occurred which made people aware of the need 
for reconciliation between First Nations and other Canadians. Some are listed below. 

1945 End of World War Two 
 The atrocities that were committed during World War Two forced a change in social consciousness and 

brought about many social and political changes around the world. Canada joined with other countries 
to sign The Universal Declaration of Human Rights. Many people in Canada saw the disconnect 
between the service of Aboriginal war veterans, who had stood alongside other Canadian soldiers on the 
battlefields, and their treatment  when they returned home, particularly the fact that they could not vote 
in elections. The time was ripe for changes to the Indian Act and in 1946 a Special Joint Committee of the 
Senate and the House of Commons began to consider major revisions to the Indian Act.

1949 BC First Nations get the provincial vote 
 In 1948, the parliamentary committee recommended that Aboriginal people receive the vote, but it 

came with conditions contrary to the issues of Aboriginal Rights and Title. However, in 1949 British 
Columbia became the first province to give First Nations the vote without conditions, and without 
losing status. For other First Nations across Canada, the time it took to win the right to vote provincially 
varied considerably.  The date for achieving the vote in the provinces (except for Nova Scotia and 
Newfoundland) were: Manitoba –1952, Ontario – 1954, Saskatchewan – 1960, P.E.I. – 1963, New 
Brunswick – 1963,  Alberta – 1965 and Quebec – 1969.

1951 Indian Act amendments 
 In the wake of the post-war social conscience and the signing of the United Nations Universal 

Declaration of Human Rights, Canada was forced to modernize the Indian Act. Generally, many of 
the oppressive clauses were removed. For example the definition of “person” as someone who was not 
an Indian was removed. The Anti-Potlatch laws were also taken out. University graduates were no 
longer automatically enfranchised. Bands now had more autonomy in managing the affairs of their 
reserves, although the Minster still had powers to intervene. Concerning education, the Act allowed the 
government to enter into agreements with provincial school systems for the education of First Nations 
children. The term “residential schools” replaced  “industrial and boarding schools.”

1960 All First Nations given the vote in Canada without having to give up status 
 Under Prime Minister John Diefenbaker, all “status Indians” were given full citizenship with the 

unconditional right to vote federally as of July 1, 1960. They were no longer required to give up their 
treaty rights and lose their status. 

1969 The federal government takes over operations of residential schools from the churches 
	 In	the	1950s	and	1960s,	the	government	shifted	its	policies	towards	integration	of	First	Nations	students	

into the public school system. However, the churches continued to operated the residential schools which 
in  many cases were used as dormitories for high school students who attended local high schools. The 
federal government began hiring teachers directly in 1954, but the schools were still run by the churches 
until 1969, when the federal government took over all operations and gradually began to close the 
residential schools.

The Road to Reconciliation
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1972 Indian Control of Indian Education published 
 The first comprehensive policy paper on education for Aboriginal people was published by  the National 

Indian Brotherhood. Indian Control of Indian Education was presented to the Minister of Indian Affairs 
on December 21, 1972. The policy advocated local control, parental responsibility, culturally based 
curriculum, and the importance of adult education. The government initially responded positively to 
the paper but in practice, the interpretation and implementation by the Department of Indian Affairs 
resulted in limited changes being made.

1982 The Constitution Act affirms rights of Aboriginal Peoples 
 By this act the Canadian Constitution became an act of Canadian rather than British parliament. It 

contains the Canadian Charter of Rights and Freedom, as well as Section 35 which recognizes and 
protects Aboriginal and treaty rights. It also defines “Aboriginal Peoples of Canada” to be Indian, Inuit 
and Métis.

1986 United Church apologizes for imposing western civilization on First Nations people 
 The apology by the head of the United Church was the first public acknowledgment by a church that 

its policies had been misguided and damaging, saying “We imposed our civilization as a condition for 
accepting the gospel.” It did not directly refer to Indian Residential Schools.

1988 Publication of Resistance and Renewal, Surviving the Indian Residential School 
 This is one of the first books to bring the abuses of Indian Residential Schools into the open. It is based 

on interviews with thirteen survivors of the Kamloops Indian Residential School.

1990 Oka Crisis, Quebec 
 The Oka Crisis was a 78-day standoff between Mohawk protestors, Quebec Police, RCMP and the 

Canadian Arm. The dispute arose over proposed development on land that included a Mohawk burial 
ground. The escalating levels of armed response by government  shocked many Canadians and brought 
public attention to many unresolved Aboriginal issues. It was a key factor that led to the creation of the 
Royal Commission on Aboriginal People in 1991.

1994 Publication of Breaking the Silence 
 The Assembly of First Nations published Breaking the Silence: An interpretive study of residential school 

impact and healing as illustrated by the stories of First Nation individuals. This was one of the first 
examination of the effects of the Residential Schools on First Nations people, and was based on the 
stories of survivors.

1991-1998   Churches apologize for involvement in Residential Schools 
 During the 1990s the Roman Catholic, United, Presbyterian and Anglican issued apologies for their 

roles in the Indian Residential School system. This was a broad public recognition that residential school 
system was inherently wrong and damaging.

1996 Royal Commission on Aboriginal People Final Report 
 Established in 1991, the Royal Commission on Aboriginal People held hearings throughout Canada to 

gather testimony in relation to its major in-depth examination of the relationship between Aboriginal 
People and the rest of Canada. The final report, containing 4000 pages in 5 volumes, contains detailed 
analysis of the history of the relationship, and makes 440 recommendations for changes to Aboriginal 
Affairs.
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1996 National Aboriginal Day first declared 
 One of the recommendations of the Royal Commission that was acted upon was the creation of a 

National Aboriginal Day to bring positive awareness of Aboriginal culture and successes. It is held every 
year on June 21, on or near the summer solstice.

 
1999 Nisga’a Treaty signed 
 This was the first modern day treaty to be signed in British Columbia, indicating a changing relationship 

between First Nations and and other BC citizens. 
 
2006 Indian Residential School Agreement
 In the 1990s Indian Residential School survivors began to take legal action to get compensation for 

physical and sexual abuse they had suffered.  By 1998 there were more than a thousand claims against 
the federal government. The number of claims continued to grow, and in 2002 a National Class Action 
was filed for compensation for all former Indian Residential school students in Canada, as well as their 
family members. As a result of further judgements by the Supreme Court going against Canada, and the 
overwhelming number of lawsuits seeking compensation, Canada and nearly 80,000 survivors reached 
an agreement, called the Indian Residential School Settlement Agreement, in 2005. It was ratified in 
2006 and implemented in 2007. Out of this agreement came the commitment not only for individual 
compensation, but for the creation of the Truth and Reconciliation Commission, and moneys dedicated 
to a healing process. 

 
2008 Government of Canada apologizes to former residential school students 
 Arising out of the Indian Residential School Agreement was the desire by Aborignal leaders and the 

courts for an apology by the Canadian government. The Prime Minister’s statement on July 11, 2008 
in the House of  Commons by the  Prime Minister put on record in the Canadian Parliament the 
governments’ acknowledgement of the injustices of the Indian Residential School System.

2008 Truth and Reconciliation Commission created 
 Part of the Indian Residential School Settlement Agreement called for the creation of the Truth and 

Reconciliation Commission, to uncover the full truth and history of the Residential School system, and 
moved towards a reconciliation between all Canadians. Through the Commission, the possibility of a 
true reconciliation and a new relationship was born.

2015 Truth and Reconciliation Commission Final Report
 The work of the Truth and Reconciliation Commission came to an end in June 2015, with the delivery 

of its Final Report. It included 94 recommendations in a document called Calls to Action which were 
intended to redress the legacy of Indian Residential Schools and advance the process of Reconciliation. 
The National Research Centre on Indian Residential Schools was established at the University of 
Winnipeg to house the statements, documents and other materials gathered by the Commission. They 
will be available to any interested person to view.
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2015  Truth and Reconciliation Commission Final Report
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Part Four
Action for Reconciliation

Summary
Part Four focusses on the social responsibility all Canadians have to help with the 
healing process. First is a look at the meaning of reconciliation in terms of both Indian 
Residential School survivors and the broader issue of the relationship between First 
Nations and other Canadians. Next students examine why it matters that all Canadians 
become actively involved in the reconciliation process. Students are asked to write a 
personal	 statement	 about	 why	 it	matters	 to	 them.	 Finally,	 after	 researching	 various	
actions that people in BC and across Canada have, or will be, participating in, the 
students design an activity that involves them taking action for reconciliation.

Enduring Understanding
 All Canadians can help the healing process by learning about and understanding 

the truths about the history and legacy of Indian Residential Schools.

Essential Questions
 Big Question
 What are the most effective ways that Canadians can bring about reconciliation 

with First Nations people for the legacy of Indian Residential Schools?

 Focus Questions
1. What responsibility do all Canadians have to remember, reconcile, and respond 

to the injustice that was the Residential School system?
2. What positive actions can be taken to bring about reconciliation?
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Key Concepts
•	 Reconciliation	requires	changes	in	relationships	between	groups
•	 Canadians	have	been	denied	an	accurate	understanding	of	First	Nations	peoples,	

and of the history of the relationship between Aboriginal and non-Aboriginal 
societies

•	 It	will	take	time	for	healing	of	the	relationship	between	Aboriginal	and	Non-
Aboriginal peoples to occur

Learning Outcomes
Students will be able to:
•	 Define	reconciliation in terms of the relationship between Aboriginal and non-

Aboriginal societies
•	 Identify	signs	and	goals	of	the	reconciliation	process
•	 Explain	how	Canadians	have	been	denied	a	proper	education	about	First	

Nations societies and their historical relationships with Canadians

Resources
•	 They	Came	for	the	Children p. 86-87
•	 Online	video:	Murray	Sinclair	discussing	What	is	Reconciliation	(2m.	55s.)	

https://vimeo.com/25389165 or http://www.trc.ca/websites/reconciliation/index.
php?p=312 

•	 Honouring the Truth, Reconciling for the Future (Executive Summary of the Final 
Report of the Truth and Reconciliation Commission). Download at www.trc.ca 
– go to TRC Findings. On the next page, click on Executive Summary.

•	 What We Have Learned: Principles of Truth and Reconciliation. Download at 
www.trc.ca – go to TRC Findings. On the next page, click on Principles.

Suggested Activities
1. Definitions
 Discuss the meaning of reconcile and reconciliation. 

•	 There	 are	 several	 meanings	 for	 reconcile,	 but	 the	 important	 one	 here	 is	 the	
reestablishment of relationships. 

2. What is Reconciliation?
View the video “What is Reconciliation?” 
•	 Review	 or	 explain	 who	 Justice	 Murray	 Sinclair	 is.	 (Chair of the Truth and 

Reconciliation Commission.)
•	 Discuss	what	students	think	the	main	idea	of	the	video	is.	(One main idea is that 

it took a long time – seven generations – to create the damage of today, and it will 
take several generations to truly heal.)

•	 For	a	further	discussion	of	reconciliation,	see	documents	coming	out	of	the	Truth	
and Reconciliation Final Report: Honouring Truth, Reconciliation for the Future, 
pages 6-8; Principles of Reconciliation, in What We Have Learned: Principles of 
Truth and Reconciliation, pages 3-4.

Lesson 4.1

What is 
Reconciliation?
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3. Broken Relationships
 Discuss ways that the relationship between Aboriginal and non-Aboriginal 

people in Canada has been broken.
•	 Ask	students	to	examine	the	Truth	and	Reconciliation	Commission	Conclusion	

6, on page 86 of They Came for the Children and the second of the concluding 
points (pages 86-87.)

•	 What	 signs	 does	 the	 report	 suggest	 will	 indicate	 effective	 reconciliation	 has	
been achieved? (Regained self-respect for Aboriginal people; relations of mutual 
respect between Aboriginal and non-Aboriginal people; change in relationships with 
governments.)

4. More than Indian Residential Schools
 Point out to students that the reconciliation called for by the Truth and 

Reconciliation Commission is not just about Indian Residential Schools. It is 
about the whole relationship that has been fractured by colonialism and racism.
•	 Refer	back	to	the	TRC	Interim	Report	Conclusions,	number	6.	Use	the	discussion	

of this conclusion as a starting point.
•	 Ask	students	to	write	a	written	response	to	the	question:	How	have	Canadians	been	

denied an understanding of the history of the relationship between Aboriginal 
and non-Aboriginal people?
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Lesson 4.2

Why Does 
it Matter?

Key Concepts
•	 Reconciliation	will	require	genuine	commitment	from	all	Canadians

Learning Outcomes
Students will be able to:
•	 Categorize	various	responses	to	the	question:	Why	does	reconciliation	matter?
•	 Express	in	their	own	words	why	working	towards	reconciliation	matters

Resources
•	 Truth	and	Reconciliation	Commission,	It	Matters	to	Me	website:
   http://www.trc.ca/websites/reconciliation/index.php?p=328
•	 100	Years	of	Loss	Booklet:
	 (download	at	http://www.legacyofhope.ca/downloads/100-years-of-loss-booklet.

pdf)

Suggested Activities
1. Reconsidering Importance
 Ask students to review their responses to the question from Part One, Why is it 

important to learn about Indian Residential Schools? Would they add anything 
to their responses?

2. Why it Matters
 Have students read the section “Why it Matters” in the “100 Years of Loss” 

booklet. Discuss each statement to make sure students understand its intent.
3. Personal Statement
 Ask students to write a personal statement telling why it matters to them.

•	 Students	may	want	to	see	what	people	have	written	on	the	Truth	and	
Reconciliation website page, “It Matters to Me” (http://www.trc.ca/
websites/reconciliation/index.php?p=328)

•	 After	discussing	it	in	class,	some	students	may	want	to	post	their	statement	
to the website, if it is appropriate.
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Key Concepts
•		 Individuals	and	groups	across	Canada	are	coming	together	to	take	action	for		

reconciliation.

Learning Outcomes
Students will be able to:
•		 Give	examples	of	ways	in	which	people	are	taking	action	to	reconcile	injustices
•		 Evaluate	ways	in	which	their	understanding	and	attitudes	about	Indian	

Residential Schools has changed during this unit
•		 Design	ways	to	help	other	Canadians	fully	understand	about	Indian	Residential	

Schools and their ongoing impact

Resources
•		 Websites	with	ideas	and	examples	for	taking	action,	such	as:

–	 Project	of	Heart			http://www.projectofheart.ca/
– Truth and Reconciliation Commission   http://www.trc.ca/websites/reconciliation/

index.php?p=328
– Reconciliation Canada   http://reconciliationcanada.ca/
– UBC Indian Residential School Initiative   http://irsi.aboriginal.ubc.ca/

Suggested Activities
1. Action for Reconciliation
 Have students research what individuals, students,and other groups have done, 

or are planning to do to take action for reconciliation. Is anything happening in 
the local community?

•	 Make	a	class	list	of	different	activities.	How	does	each	activity	hope	to	help	
with reconciliation?

•	 Discuss	with	students	some	types	of	activities	they	could	be	involved	in.
2. Action Project
 Ask students to plan an activity which can help educate others about the truth 

about Indian Residential Schools, and encourage others to understand what 
Reconciliation means.
•	 Decide	on	how	the	project	will	be	carried	out.	Will	 it	be	a	whole	class	project,	

such as a tile project? Will it be decided and carried out in small groups? Will it 
be an  individual activity?

•	 As	a	class	or	group	establish	the	goals	for	the	project.	Who	will	the	audience	be?	
How will you measure success?

 

Lesson 4.3

Taking Action
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Part Four Assessment 

1. Final Report on Action Activity
Have students submit a final report on their Action Activity. The form it takes will 
depend on the type of activity they undertook. It could be a written or oral report, 
a digital production, a video or a final piece of artwork. 

Suggested criteria for assessment:
•	 The	report	provides	a	context	for	the	activity	based	on	learnings	about	the	

history and truth of the Indian Residential School System.
•	 The	report	summarizes	what	took	place	in	the	activity.
•	 The	report	evaluates	the	results	of	the	activity.
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Culminating Assessment

The culminating assessment will depend greatly on the scope and depth of content you 
incorporated into your instruction about Indian Residential Schools and Reconciliation.

1. The Big Question
Ask students to respond to the question: What are the most effective ways that Canadians 
can bring about reconciliation with First Nations people for the legacy of Indian 
Residential Schools?

2. Personal Response: The Truth about Indian Residential Schools
Ask students to respond to the question: What is the Truth about Indian Residential 
Schools?
This should be a personal response to the topic of Indian Residential Schools and 
Reconciliation, and incorporate what they consider to be the key learnings from the 
unit. 

3. Culminating Essay
Students write an essay on one of the key questions about Indian Residential Schools:   
•	 What	were	the	purposes	for	the	creation	of	Indian	Residential	Schools?	
•	 What	was	daily	life	like	for	students	who	attended	an	Indian	Residential	school	in	

BC (or other parts of Canada)?
•	 How	did	First	Nations	students,	parents,	and	communities	respond	to	the	Indian	

Residential School system? 
•	 What	were	the	intended	and	unintended	consequences	of	the	Indian	Residential	

School system for First Nations communities, students, and parents?
•	 What	was	more	responsible	for	causing	the	end	of	the	Indian	Residential	Schools	

system, changes in Canadian society or the actions of key individuals and groups? 
•	 What	event(s)	marked	the	turning	point	on	the	Road	to	Reconciliation?	
•	 Why	are	Indian	Residential	Schools	historically	significant?	
•	 How	did	the	Truth	and	Reconciliation	Commission	of	Canada	arrive	at	its	

conclusions? 
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Residential Schools and Reconciliation
Case Study 1
Student Protests - Running Away

Documents in the Case
1. Testimony of Johnny Sticks, Alkali Lake, Feb 28, 1902
2. Testimony of Ellen Charlie, Alkali Lake, Feb 28, 1902
3. Testimony of Mary Sticks, Alkali Lake, Feb 28, 1902
4. Testimony of Francis, 150 Mile House, March 3, 1902
5. Excerpts from report of A. W. Vowell, Indian Superintendent of BC, April 14, 1902
6. Excerpts from the school principal’s annual report, published in the Canadian 

government’s Sessional Papers.

Background
One of the few ways open for children to protest being sent to residential schools was to run away. 
In 1901 and 1902, there was a rash of children running away from the Williams Lake Residential 
School, also known as St. Joseph’s Industrial School. Children were repeatedly escaping, heading 
for their homes. Finally the principal expelled nine students to set an example. Ellen Charlie (see 
Document 1-2) was one of them.
 Still the runaways continued. In February 1902 nine boys escaped. Eight were brought back, 
but one boy, Duncan Sticks, managed to escape the pursuing staff members. His disappearance 
was not immediately reported, as the staff presumed he would come back on his own. However, 
the eight-year-old boy died in the freezing winter weather.
	 An	inquest	was	held	into	Duncan’s	death	after	local	citizens	pressured	officials.	Hearings	were	
held at Esk’etemc (Alkali Lake) and 150 Mile House before the coroner and six jury members. 
Documents 1 to 4  include samples of the testimonies that were given. The jury concluded that 
Duncan had died from exposure, but also commented on the considerable evidence about the 
punishment children received, and the poor quality and quantity of their food. They recommended 
that “these questions should receive some independent enquiry from the Government.” As a 
result, the government sent out Indian Superintendent Vowell to investigate the school. Excerpts 
from his report are in Document 5.
 

Historical Notes
•	 Johnny	Sticks,	father	of	Duncan	Sticks,	survived	the	smallpox	epidemic	of	1862,	which	

killed more than 60% of First Nations people in BC. He died in 1942 at the age of 86.
•	 Rancherie:	In	the	late	19th	and	early	20th	centuries,	First	Nations	communities	on	

Indian	Reserves	were	often	referred	to	as	“rancheries.”	This	name	came	from	the	Spanish	
ranchería, referring to small settlements in California. The word came north in the Fraser 
River gold rush.

•	 Arthur	W.	Vowell	was	Indian	Superintendent	for	BC	from	1898	to	1910.	He	was	head	of	
the Department of Indian Affairs in BC.

•	 S.	E.	Mostyn	Hoops	was	the	local	doctor	in	150	Mile	House,	who	acted	as	the	coroner	in	
the inquest into Duncan Sticks’ death.
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•	 S.L.	Brophy	(Document	5)	was	fired	from	the	staff	of	the	school.	He	had	been	the	Prefect,	
responsible for the discipline of the boys. He was one of the leaders of the call to investigate the 
school	after	Duncan	Stick’s	death.	

Digging Deeper
•	 The	whole	incident,	as	well	as	the	historical	context	of	the	Williams	Lake	Residential	School	is	

discussed in the book Victims of Benevolence by Elizabeth Furniss (Arsenal Pulp Press, 1995). 
It includes more excerpts of the testimony given at the inquest (Chapter 4) and also analyses 
Vowell’s inspection and report (Chapter 5).

•	 The	original	documents	in	the	case	are	found	in	the	DIA	School	Files,	microform	c-8762,	pages	
1950 to 2013. Some of particular note are:

- Inquest testimony of students and parents, pages 1954-1970
- Testimony of Pete, deputy Chief of Alkali Lake, page 1962
- Inquest jury’s conclusions, pages 1986-87
- Indian Agent Bell’s letter explaining away the problems at the school, pages 1998-1999
- Superintendent Vowel’s report, pages 2001-2009

•	 The	full	report	of	the	Principal	(Document	6)	can	be	found	on	line	at	archive.org.	Canada	
Sessional Papers, Annual Report, Indian Affairs 1903, v. 27, pages 423-4. Direct link is:

 http://archive.org/stream/n11sessionalpaper37cana#page/422/mode/2up

Discussion Questions
1. What was Johnny Stick’s attitude to the residential school before this incident? What evidence is 

there for your answer? 
2. What reasons did the children give for running away? 
3. What reasons does Superintendent Vowel give to explain the runaways? Do you think there is 

any truth to his reasons? What are his attitudes towards these reasons? 
4.  What types of things were children punished for? 
5.  Consider the offenses which Vowell listed in his report (Document 5). Why do you think these 

were thought to be serious enough to deserve strapping? What do they show about the school 
staffs’ beliefs and attitudes?

6.  What evidence is there to suggest that these students were protesting their treatment in the 
school, rather than just showing bad or “foolish” behaviour? 
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Case Study Two 
Haisla parents protest, Kitamaat, 1922

Documents in the Case
1. Report of Indian Agent Iver Fougner to Department of Indian Affairs, June 15, 1922
2. Report of RCMP Corporal R. W. Clearwater, June 13, 1922

Background
These	two	reports	were	written	after	parents	of	students	living	at	the	Elizabeth	Long	Memorial	Home	
refused to send their children back to the boarding home. This institution was different from most 
residential schools at that time. It was on the Kitamaat Reserve, and the students who lived there attended 
classes	at	the	day	school.	However,	after	1917,	the	two	groups	were	separated	and	the	day	students	went	
for half a day and the home students the other half day. Life in the home was similar to the regimented 
life in other Indian Residential Schools. 
 Kitamaat village was an isolated community in 1922. It sits at the head of Douglas Channel, a 90 km 
inlet and in 1922 was very remote from the coastal shipping routes. Many people of the community 
supported the idea of the boarding home because it meant their children could receive an education 
while they went about important economic activities of fishing, hunting and trapping. This support 
implies a level of trust in the church and government to treat their children with respect and care.
 Iver Fougner was Indian Agent of the Bella Coola Indian Agency, which in 1922 covered all the coast 
from Kitamaat in the north, to Rivers Inlet in the south. Fougner lived in Bella Coola, which itself is at 
the head of a long inlet. He had his own boat which he used to travel throughout the agency. The nearest 
doctors were in Prince Rupert or Bella Bella. 

Historical Notes
•	 This	event	takes	place	soon	after	the	Indian	Act	was	changed	to	require	all	First	Nations	children	

to attend school. If parents refused to send them they were threatened with imprisonment or 
other legal action.

•	 RCMP:	Between	1920	and	1950	the	Royal	Canadian	Mounted	Police	was	a	special	federal	police	
force. Its main activities were enforcement of narcotics laws and security and intelligence work. 
This included overseeing regulations under the Indian Act.

•	 The	$20	fine	paid	by	John	Adams	would	be	worth	between	$500	to	$1000	today.
•	 Medical	Knowledge:	Meningitis	is	a	viral	or	bacterial	infection	of	the	brain	and	spinal	chord.	It	

most commonly strikes teenagers. Its symptoms include fever, seizures and death if untreated. 
Today it is treated with antibiotics, but these were unknown in 1922. 

•	 RCMP	Corporal	Ralph	Wesley	Clearwater	was	a	27	year	old	World	War	One	veteran.

Digging Deeper
 Sources for more information about the history of the Elizabeth Long Memorial Home:
•	 United	Church	Residential	School	Archive	Project.	History	of	the	home	online:		http://

thechildrenremembered.ca/schools-history/kitamaat/
•		 The Letters of Margaret Butcher: Missionary-Imperialism on the North Pacific Coast by Mary-Ellen 

Kelm, University of Calgary Press,, 2006.  Margaret Butcher was a nurse at the Elizabeth Long 
Memorial Home from 1916 to 1919. Her letters to family and friends describe the home and 
village life in that time period.
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Further documents in the case study
•	 Dr.	Darby,	whose	headquarters	was	the	hospital	at	Bella	Bella,	visited	

Kitamaat	village	after	the	parent’s	protest.	His	report	is	found	online	
in the DIA School Files, reel 8773, pages 1632-1634. He made several 
recommendations. You can read the government’s reaction to the 
recommendations on pages 1636 and 1637.

Discussion Questions
1. What triggered the parent protest?

2. What action did the community take before they carried out the protest?

3. What complaints did the parents have about the school? 

4. Comment on Indian Agent Fougner’s statement, “Indian children, in such 
circumstances, from diffidence, seldom or never speak, when questioned by 
white people.”

5. Why do you think Corp. Clearwater added the comment, “I might mention 
here that [Edward] Grey is a very well educated Indian, and that he has some 
knowledge of the Law”?

6. What arguments did the Indian Agent and the RCMP use try to convince the 
Haisla people to send their children back to school?

7. What conditions did the community demand before they sent their children 
back to the school? 

8. What evidence is there of the community’s willingness to put their trust in 
the school?
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Case Study 3
Lejac Parents Protest, 1944-46

Documents in the Case
1. Extract from principal’s report, 1944
2. Letter from William Irvine, Member of Parliament, Sept 14, 1945
3. Letter from Nautley Reserve Council, January 17, 1946
4. Extract from principal’s report, March 31, 1946
5. Letter from Indian Agent Howe to Indian Commissioner for BC, Sept 12, 1946
6. Letter from Indian Agent Howe to Indian Commissioner for BC, Jan 24, 1947

Background
These are a selection of documents from the files of the Lejac Indian Residential School in the 1940s. 
Throughout that decade parents and community leaders in the Fraser Lake region repeatedly expressed 
their dissatisfaction with the school, and their desire for day schools in their communities. 
 During this time period Canadian society was undergoing considerable changes. World War Two 
(1939-1945) had broken down some of the old social barriers and issues, and in the years immediately 
following, there were moves to improve the lives of Canadians. Family allowance and Old Age Pensions 
were introduced (though not for status Indians). However, changes which were long overdue with the 
residential school system were very slow to happen.
 As the people made their requests to have their children educated at home, a tragic incident was 
heavy in their memories. In 1937, four boys ran away from Lejac school on New Years Day, only to 
freeze to death on the lake before they could make it home. 

Historical Notes
•	 The	Truancy	Section	of	the	Indian,	referred	to	in	Document	5,	was	part	of	the	1920	amendment	

to the Indian Act, enforcing all First Nations children to go to day or residential school. This 
section said the government could make anyone a truant officer, allowing them to enforce 
attendance, and giving them the right to “enter any place where he has reason to believe there are 
Indian children” of school age and to arrest and convey them to school.

•	 During	this	time	period,	Indian	Affairs	was	a	branch	of	the	Department	of	Mines	and	Resources.
•	 R.	Howe	was	the	Indian	Agent	for	the	Stuart	Lake	Agency,	with	headquarters	in	Vanderhoof.
•	 William	Irvine	was	the	Member	of	Parliament	for	Cariboo,	belonging	to	the	CCF	party.	He	was	

a radical politician who fought for social justice issues, and was one of the founders of the CCF 
party, the forerunner to the NDP.

•	 In	the	fall	of	1946,	the	Stony	Creek	Band	offered	the	use	of	the	recreation	hall	for	use	as	a	
temporary school. By 1947 other day schools were being opened in the Stuart Lake Agency.

 

Digging Deeper
•	 The	original	documents	in	the	case	are	found	in	the	DIA	School	Files,	microform	c-8767.	There	

are more letters of complaint about the school, and requests for day schools that can be looked 
up. Some of particular note are: 

- Letter from Chief Isadore, Oct 18, 1943, page 576
- Letter from Chief Isadore, May 18, 1944, pages 567-568
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- Principal’s response to Chief Isadore, June 13, 1944, page 578
- Indian Agent’s response to Chief Isadore’s complaints, June 14, 1944, page 579
- Letter from Principal to Indian Agent in response to Irvine, October 17, 1945, page 603
- Indian Agent letter regarding request for day school, Oct 18,1945, page 604
- Lawyer P. E. Wilson’s letter to Indian Agent, Sept 9, 1946, page 614
- Indian Agent’s response to Wilson, Sept 10, 1946, page 609

Discussion Questions
1. What were the reasons the First Nations communities gave for wanting day schools on their 

reserves? What were their grievances against Lejac Residential School? 

2. What reasons did officials give for not implementing day schools? 

3. What people did the First Nations communities in the Fraser Lake region contact to express their 
grievances?

4. Summarize the events of September 1946. What action did the parents take? What did the 
authorities do in response? 

5. Comment on the feelings the parents must have had to cause them to take this action, and to 
have their children taken by the RCMP. 

6. What do you think Indian Agent Howe meant when he said the parents were “defeating their own 
ends by their present attitude”? (Document 3-5) Was he correct in this statement? 

7. How did the Stony Creek Band demonstrate the importance to them of providing a school for 
their children in their community? 



INDIAN RESIDENTIAL SCHOOLS AND RECONCILIATION

90  CASE STUDIES

So
ur

ce
: D

IA
 S

ch
oo

l F
ile

s 
c-

87
67

 p
 5

71

D
O

CU
M

EN
T 3-1



INDIAN RESIDENTIAL SCHOOLS AND RECONCILIATION

91 CASE STUDIES

So
ur

ce
: D

IA
 S

ch
oo

l F
ile

s 
c-

87
67

 p
 5

88

D
O

CU
M

EN
T 3-2



INDIAN RESIDENTIAL SCHOOLS AND RECONCILIATION

92  CASE STUDIES

D
O

CU
M

EN
T 3-3

So
ur

ce
: D

IA
 S

ch
oo

l F
ile

s 
c-

87
70

 p
 4

00



INDIAN RESIDENTIAL SCHOOLS AND RECONCILIATION

93 CASE STUDIES

Source: D
IA

 School Files c-8770 p410

D
O

CU
M

EN
T 3-4



INDIAN RESIDENTIAL SCHOOLS AND RECONCILIATION

94  CASE STUDIES

D
O

CU
M

EN
T 3-5

So
ur

ce
: D

IA
 S

ch
oo

l F
ile

s 
c-

87
67

 p
 6

15



INDIAN RESIDENTIAL SCHOOLS AND RECONCILIATION

95 CASE STUDIES

D
O

CU
M

EN
T 3-6

So
ur

ce
: D

IA
 S

ch
oo

l F
ile

s 
c-

87
29

 p
 p

 1
31

8-
13

19



INDIAN RESIDENTIAL SCHOOLS AND RECONCILIATION

96  CASE STUDIES



INDIAN RESIDENTIAL SCHOOLS AND RECONCILIATION

97 RESOURCES

GLOSSARY

Aboriginal
In legal terms, Aboriginal is the umbrella term for all Indigenous Canadians under the 
terms of the Constitution Act, 1982. Aboriginal peoples are comprised of First Nations (or 
Indians), Inuit and Métis, three separate peoples with unique heritages, languages, cultural 
practices and spiritual beliefs. In general usage Aboriginal is an alternative term for First 
Peoples, First Nations, or Indigenous people of Canada.

Boarding School
Not to be confused with private boarding schools of Great Britain and other countries. 
Boarding schools, first mentioned officially in the Indian Act in 1894, were residential in-
stitutions built on a reserve to serve the students of the local community. One government 
official writing in 1897 described them as “an advance on Reservation Day schools, where 
children could be removed from home influences and have the benefit of civilized sur-
roundings without being taken away from their parents’ sight” (Indian Affairs RG 10 v6039 
f	160-1-1	p	40-41).	They	generally	received	less	funding	than	Industrial	schools	($60	per	
student	compared	with	$72	for	industrial	schools	in	1897).	Boarding	schools	in	British	Co-
lumbia included All Hallows, Yale; Elizabeth Long Memorial, Kitimaat; and Crosby Home 
for Boys and Girls, Port Simpson. Boarding schools ceased to exist in practical purposes in 
1920, when all schools were termed Indian Residential Schools, although the term contin-
ued to exist in the Indian Act until 1951.

Day School
A school located in a reserve community, similar to a public school. Children lived at 
home with their families. At first local schools were established by church missionaries. 
Eventually they were included in the Indian Act and funded by the federal government. 
They continued to be run by churches until the 1950s, when the Department of Indian 
Affairs became responsible for their operation. Indian Day Schools continued into the 
1970s, until they became band run schools or were incorporated into a nearby provincial 
school district.

Department of Indian Affairs (DIA)
For most of the last 150 years, the branch of the federal government responsible for Status 
Indians was called the Department of Indian Affairs. It moved to different ministries from 
time to time. From 1873 Indian matters were part of the  Department of the Interior. In 1880 
the Department of Indian Affairs was created as a separate branch under the Department 
of the Interior, and the Minister of the Interior was the Superintendent of Indian Affairs. 
In 1936 it was moved to the Department of Mines and Resources, and in 1949 to the 
Department of Citizenship and Immigration. In 1965 it became its own ministry, called 
Department of Indian Affairs and Northern Development (DIAND). This later became 
Indian and Northern Affairs Canada (INAC). In 2011 the department’s name was changed 
to Aboriginal Affairs and Northern Development Canada (AANDC).
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Indian
From the earliest times of colonization, the Indigenous people of North America was 
referred to by outsiders as Indians. Today the preferred word is First Nations, although 
some Indigenous people still use the term Indian within their own communities. In terms 
of these curricular resources, Indian is used in historical and legal contexts. For example, 
it is the Indian Act which still has legal and governmental importance today. For further 
discussion, see First Nations 101, by Lynda Gray, p. 161.

Indian Act
The Indian Act is the body of laws that relate only to Canadians who are recognized as 
Registered Indians. Since its creation in 1876, it has controlled many aspects of economic, 
cultural, educational and personal lives of First Nations people. However, it is still the 
only government document that recognizes the special status of First Nations peoples and 
communities. It allows for certain rights including health services, education, subsidized 
housing and exemption from taxes in certain situations, but all in exchange for land and 
other rights. Many of the earlier restrictive sections of the act, such as the Potlatch ban and 
not being allowed to vote, have been removed, but there are still many active and archaic 
clauses that continue to govern lives of First Nations people.

Indian Agency
An administrative unit of the Department of Indian Affairs. Each province was divided 
into regions called agencies, usually based on geographical and linguistic groupings. Each 
agency had an Indian Agent who was responsible for the status Indians within that agency. 
The number and location of agencies changed over time. The first agencies in British 
Columbia	were	created	in	1881,	with	six	agencies.	By	1913,	were	there	fifteen	agencies.	(See	
a map of those agencies at http://www.ubcic.bc.ca/Resources/ourhomesare/gallery/maps/
index.html.) Indian agencies continued to operate until 1969.

Indian Agent
The Indian Agent was the local representative of the Federal Government and the Depart-
ment of Indian Affairs, and was responsible for administering the Indian Act on the re-
serves in his jurisdiction. Agents held a great deal of power in the daily lives of First Nations 
people, and approved or vetoed any actions of band councils. Most details of what might be 
considered municipal governance had to pass through the Indian Agent. Any items funded 
by the department, such as side walks or school supplies had to be ordered through the 
agent. In some agencies people could not leave their reserve without a permit from the 
Indian Agent. Some agents tried to be proactive for the First Nations in their agencies, as 
far as the Indian Act allowed. Much depended on the character and beliefs of the individual 
agents; some were more enlightened than others. Until 1910, BC Indian Agents reported 
to	the	Superintendant	of	Indian	Affairs	of	British	Columbia.	After	that	they	reported	to	of-
ficials in Ottawa.

Indian Residential Schools Settlement Agreement
This legally binding agreement reached through the courts in 2005 was the impetus for 
subsequent actions, including financial compensation for survivors, the creation of the Truth 
and Reconciliation Commission, and money dedicated specifically to the healing process. 
It came about as the result of the Government of Canada facing an overwhelming number 
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of court cases seeking and awarding financial compensation for survivors. Following the 
Agreement in Principal, which was signed in November 2005, a lengthy judicial process 
followed in which nine provincial and territorial courts held separate hearings to certify the 
class action suit in their jurisdictions, and approve the final settlement. In British Columbia 
the hearing was held in the Supreme Court of British Columbia before Chief Justice Brenner 
in October 2006 and is referred to as Quatell v. Attorney General of Canada. Chief Justice 
Brenner’s conclusions, based on testimony of BC speakers, formed the major catalyst for the 
federal government to eventually deliver its apology in 2008.

Industrial School
An Industrial school was an early form of residential school. It was based on the British 
Industrial Schools which were established in the mid 19th century to deal with poor, 
neglected or delinquent children and teach them a practical trade. It combined the 
Victorian values of social improvement and productive labour, as well as the abiding goal 
of Christianity and civilization for Aboriginal children. In British Columbia most Indian 
Residential Schools began as Industrial Schools. The term was dropped in 1920 when all 
schools where First Nations students were  housed were termed Indian Residential Schools 
(although the term Industrial school persisted in the Indian Act until 1951.)

Intergenerational Legacies
The lasting effects of Indian Residential Schools that are passed on from one generation 
to the next. Even though people may not have attended residential schools, they can still 
be impacted through the experiences of their parents and grandparents who attended an 
Indian Residential School. These intergenerational legacies can include loss of language and 
culture, disrupted parenting skills, or cycles of abuse.

Reserve
A Reserve, as defined by the Indian Act, is “a tract of land, the legal title to which is vested 
in Her Majesty, that has been set apart by Her Majesty for the use and benefit of a band.”  
Generally a First Nations Band has a number of parcels of land associated with it. The main 
community is established on one of the reserves, and the resources of other reserve lands 
may be used by the First Nation. For example, many First Nations have fishing sites that 
have been set aside as reserves. In general, federal law, not provincial, applies to reserve 
lands. Reserves were first created in BC by the Indian Reserve Commission in the 1880s and 
1890s, and further under the McKenna-McBride Commission of 1916. They were generally 
selected by government officials, usually with little consultation, from the traditional 
territories of each Band. Note that in the United States the term “reservation” is used, while 
in Canada the term is “reserve.”

Truth and Reconciliation Commission of Canada
The Truth and Reconciliation Commission was established as part of the Indian Residential 
Schools Settlement Agreement in 2008. Thousands of survivors, their families and others 
across Canada made statements to document memories of the schools and their impacts. 
An Interim Report was released in 2012. The Final Report was delivered in 2015 including 
94 recommendations for future action. The statements, documents and other materials are 
housed at the National Research Centre on Indian Residential Schools at the University of 
Winnipeg, where the work of the Commission will be carried on.
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Department of Indian Affairs School Files
A useful primary source for researching Indian Residential Schools is currently found online at the Li-
brary and Archives Canada site. The files provide access to the extensive Department of Indian Affairs 
correspondence records from the late nineteenth century to about 1950. These are digitized images of 
hundreds of microfilm reels.

How to access the School Files Series at the Library and Archives website as of this writing:

1. Go to the main access point: keyword search “archives canada microform digitization” or direct 
link: http://www.collectionscanada.gc.ca/microform-digitization/006003-110.01-e.php

2. Select “School File Series 1879-1952” (item 2.)
3. This brings you to the first page of links to reels, e.g. c-7909. These numbers correspond to the 

actual microfilm reels found in various archives.
4. Use the “next” button to page through until you get to the page with microform numbers 251-

300. Bookmark this page. The BC school files are all found on this page.
5. Select the desired microform. (e.g. c-8759). Locate the page number field, and enter the desired 

page that you have identified from the following indexes.

File Types
General Administration (1): Main files, with letters, reports and other documents about a variety of 

topics. These usually contain the most interesting information.
Quarterly Returns(2): These are lists of student submitted each quarter by the principal. They give 

each student’s name, number, home community, grade and other information. 
Building Maintenance - Supplies - Accounts (4): largely invoices and receipts for purchasing 

materials and supplies, but also includes some correspondence and reports. If you are 
researching an event found in the general files, it is a good idea to check the Accounts files for the 
same dates.

Admissions and Discharges (10): Records detailing information about pupils admitted and leaving 
the schools

Death of Pupils (23): Official reports submitted by the school following the deaths; also may include 
further reports by police in some cases.

Some schools have other accounts which are self-explanatory, such as “Livestock.”

Microform # pages File Details

c-8759 6-276 876-1 pt 1 Ahousaht - General Administration 1901-1931
277-318 876A-1 pt 1 Ahousaht - General Administration 1931-1950
319-343 876-5 pt 1 Ahousaht - Building Accounts 1904
344-767 876-5 pt 2 Ahousaht - Building Accounts 1928-1931
768-1120 876-5 pt 3 Ahousaht - Building Accounts 1931-1938
1121-1183 876-5 pt 4 Ahousaht - Building Accounts 1938-1944
1184-1246 876-6 pt 1 Ahousaht - Inspectors’ Reports 1933-1940
1247-1276 876-9 pt 1 Ahousaht - School Land 1930-1936
1277-1305 876A-17 pt 1 Ahousaht - School Land 1930-1936

Ahousaht Residential School - Flores Island
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Microform # pages File Details

c-8759 1307-1624 877-1 pt 1 Alberni Boarding School- General Admin 1895-1919
1625-1832 877-1 pt 2 Alberni - General Administration 1920-1938
1833-1977 877-1 pt 4 Alberni - General Administration 1944-1950
1978-2170 877-2 pt 1 Alberni Indian Residential School Returns 1942-1949

c-8760 1-342 “ “
343-726 877-2 pt 2 Alberni Returns 1949-1952
727-1036 877-4 pt 1 Alberni Supplies 1940-1952
1037-1111 877-5 pt 1 Alberni - Establishment (plans) 1892-1895
1112-1715 877-5 pt 2-3 Alberni - building supplies accounts 1922-1931

c-8761 1-199 877-5 pt 3 Alberni - building supplies accounts 1927-1931
200-1891 877-5 p 4-11 Alberni - building supplies accounts 1931-1950
1892-2329 877-10 pt 7 Alberni Admissions & Discharges 1946-1949

c-8762 6-53 877-10 pt 7 Alberni Admissions & Discharges 1946-1949 (cont’d)
54-582 877-10 pt 8 Alberni Admissions & Discharges 1950-1952
583-1360 877-11 pt1-4 Alberni Vocational Training - Accounts 1926-1950
1361-1611 877-12 pt 3 Alberni Supplies- accounts 1940-41
1612-1629 877-14 pt 1 Alberni - Livestock 1931-1940
1630-1637 877-17 pt 1 Alberni- Cadet Corp Band - accounts 1930
1638-1716 877-22 pt 1 Alberni High School - tuition payments 1934-1945
1717-1773 877-23 pt 1 Alberni Residential school - Death of Pupils 1937-1945

Alberni Boarding School / Alberni Residential School

Microform # pages File Details

c-8756 144-152 875-1 pt 1 Alert Bay - General Administration 1930 (re old building)
153-491 875-1 pt 2 Alert Bay - General Administration 1889-1926
492-678 875-1 pt 3 Alert Bay - General Administration 1926-1936
679-791 875-1 pt 5 Alert Bay - General Administration 1947-1950
792-1230 875-2 pt 1 Alert Bay - Quarterly Returns 1943-1949
1231-1531 875-4 pt 1 Alert Bay - Supplies 1940-1953
1532-1714 875-5 pt 1 Alert Bay - Building Supplies 1891-1910
1715-1853 875-5 pt 2 Alert Bay - Building Supplies 1927-1930

c-8757 1-602 “ “
1715-end 875-5 pt 3-9 Alert Bay - Building Supplies 1927-1930

c-8758 1-1286 875-5 pt 9-13 Alert Bay - Building Supplies 1943-1950
1287-1292 875-8 pt 1 Alert Bay - Principal’s residence 1949
1293-1615 875-9 pt 3 Alert Bay - School Land 1932-1948
1616-2033 875-11 pt 3, 4 Alert Bay - Vocational Training supplies 1940-1950
2034-2213 875-14 pt 1, 2 Alert Bay - Livestock - Supplies 1921-1947
2214-2297 875-22 pt 1 Alert Bay - Tuition payments 1936-1944
2298-2303 875-23 pt 1 Alert Bay - Death of Pupils 1948

Alert Bay  - St. Michael’s 
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Microform # pages File Details

c-8764 958-1198 879-1 pt 2 Christie Residential School General Admin 1930-1947
1199-1501 879-2 pt 1 Christie - Quarterly Returns 1942-1949

1502-2106 879-5 pt 1-2 Christie - Building supplies - accounts 1900-1933
c-8765 6-848 879-5 pt 2-5 Chrisite - Building supplies - accounts 1926-1950

849-921 879-5 pt 6  Christie - supplies 1919-1948
922-979 879-10 pt 4 Christie - Admissions & Discharges 1936

980-1482 879-10 pt 5 Christie - Admissions & Discharges 1937-1942
1483-1818 879-10 pt 6 Christie - Admissions & Discharges 1942-1947
1819-2375 879-10 pt 7 Christie - Admissions & Discharges 1947-1952

1715-2227 879-10 pt 7 Christie - Admissions & Discharges 1947-1952
2228  -2375 879-11 pt 1 Christie - Vocational Training accounts 1929-1939

c-8766 6-166 879-11 pt 1 Christie - Vocational Training accounts 1929-1939
167-320 879-11 pt 2 Christie - Vocational Training accounts 1939-1949
321-385 879-23 pt 1 Christie - Death of Pupils 1935-1944

Christie Residential School - Clayquot

Microform # pages File Details

c-8754 373-628 869-1 pt 1 Coqualeetza - General Admin 1889-1907
629-952 869-1 pt 2 Coqualeetza- General Admin 1910-1931
953-1214 869-1 pt 3 Coqualeetza - General Admin 1933-1940

c-8766 775-1178 880-5 pts 1, 2 3 Coqualeetza - Building Supplies 1932-1941
1179-1680 880-10 pt 1 Coqualeetza - Admissions & Discharges 1936-1938
1681-1959 880-11 pt 1 Coqualeetza - Vocational Training supplies 1935-38

1960-1993 880-11 pt 2 Coqualeetza - Vocational Training supplies 1938-39

Coqualeetza Industrial School



INDIAN RESIDENTIAL SCHOOLS AND RECONCILIATION

107 RESOURCES

Microform # pages File Details

c-8773 1394-1568 883-1 pt 1 Kitamaat Boarding School - General Admin 1906-1932
1569-1596 883-1 pt 2 Kitamaat Residential School - General Admin 1933-1950
1597-1794 883-5 pt 1 Kitamaat Residential School Building Supplies 1911-

1938
1795-1816 883-5 pt 2 Kitamaat Residential School Building Supplies 1939-

1946
1817-1939 883-10 pt 1 Kitamaat Residential School - Admissions and 

Discharges, 1936-1939

Kitamaat Residential School - Elizabeth Long Memorial Home

Microform # pages File Details

c-8770 565-733 882-1 pt 2 Kamloops Residential School - General Admin 1915-
1936

734-827 882-1 pt 3 Kamloops R. S. - General Admin 1938-1950
828-1117 882-2 pt 7 Kamloops R. S. - Quarterly Returns 1943-1947
1118-1467 882-2 pt 8 Kamloops R. S. - Quarterly Returns 1947-1952
1468-1704 882-4 pt 1 Kamloops R. S. - Supplies 1940-1952
1705-1858 882-5 pt 1 Kamloops R. S. - Building supplies 1892-1912

c-8771  6- 2327 882-5, pts 2-11 Kamloops R. S. - Building supplies 1920-1936
c-8772 [not currently available on line]
c-8773 6-497 882-9 pt 1 & 2 Kamloops R.S. - farming accounts 1912-1932

498-1230 882-11 pt 1-3 Kamloops R.S. - Vocational Training accounts 1929-50
1231-1299 882-14 pt 1 Kamloops R. S. - Livestock accounts 1920-1938
1300-1322 882-22 pt 1 Kamloops R.S.  -Payments of Grants 1946-1950
1333-1393 882-23 pt 1 Kamloops R.S. - Death of Pupils 1935-1945

Kamloops Residential School
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Microform # pages File Details

c-8773 1940-2263 884-1 pt 1 Kootenay Residential School -General Admin 1888-1906
c-8774 not online 884-1 pt 2, 3 Kootenay R. S. - General Admin 1910-1950

“ 884-2 pt 1 Kootenay R. S. - Quarterly Returns 1941-1952
“ 884-3 pt1 Kootenay R. S. - Payments of Grants 1931-1951

c-8775 6-2071 884-5 pts 3-8  Kootenay R. S. - Building Supplies 1930-1949
c-8776 6-348   884-5 pt 8, 9 Kootenay R. S. - Building supplies 1949-1950

349-778 884-10 pt 4 Kootenay R.S. - Admissions and Discharges 1931-1939
779-1299 884-10 pt 5 Kootenay R.S. - Admissions and Discharges 1939-1946
1300-1714 884-10 pt 6 Kootenay R.S. - Admissions and Discharges 1946-1953

1715-2213 884-11 pt 2, 3 Kootenay R.S. - Vocational instruct. salaries 1932-1948
2214-2316 884-14 pt 1 Kootenay R.S. - livestock accounts 1925-44

c-8777  6-69 “ “
70-75 884-17 pt 1 Kootenay R.S.  - Cadet Corps Band accounts 1925
76-112 884-23 pt 1 Kootenay R.S. - Death of Pupils 1935-1950

Kootenay Residential School - St. Eugene’s

Microform # pages File Details

c-8777 113-577 885-1 pt 1 Kuper Is. Industrial School- General Admin 1888-1917
578-681 885-1 pt 2 Kuper Is. Industrial School- General Admin 1918-1945

682-1020 885-2 pt 1 Kuper Is. Industrial School -Quarterly Returns 1946-
1950

1021-1261 885-3 pt 1 Kuper Is. I. S. - Payments of Grants
1262-1423 885-5 pt 1  Kuper Is. I. S. - Building Supplies 1891-1895
1424-2135 885-5 pt 3, 4 Kuper Is. I. S. - Building Supplies 1917-1930

c-8778 6-579 885-5 pt 4-7 Kuper Is. I. S. - Building Supplies 1930-1949
580-1016 885-10 pt 6 Kuper Is. I. S. - Admissions and Discharges 1934-1939
1017-1423 885-10 pt 7 Kuper Is. I. S. - Admissions and Discharges 1939-1944

1424-1968 885-10 pt 8 Kuper Is. I. S. - Admissions and Discharges 1944-1949

1969 -2250 885-10 pt 9 Kuper Is. I. S. - Admissions and Discharges 1950-1953

c-8779 6-187 “ “
188-546 885-11 pt 1,2 Kuper Is. I. S. - Vocational instruct. salaries 1929-1949
76-112 885-23 pt 1 Kuper Is. I. S. - Death of Pupils 1935-1941

Kuper Island Industrial School
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Microform # pages File Details

c-8767 135-386 881-1 pt 1 Lejac - General Admin 1905-1934
387-618 881-1 pt 2 Lejac - General Admin 1934-1946
619-632 881-1 pt 3 Lejac - General Admin 1947-1950
633-920 881-2 pt 4 Lejac - Quarterly Returns 1943-1946
921-1317 881-2 pt 5 Lejac - Quarterly Returns 1947-1952
1318-1575 881-3 pt 1 Lejac - Payment of Grants 1917-1952

1576-1868 881-5 pt 2 Lejac - Building Accounts 1922-1924

c-8768 1-2119 881-5 pts 3-10 Lejac - Building Accounts 1925-1950
2120-2343 881-10 pt 5 Lejac - Admissions & Discharges 1938-1941

c-8769 6-219 881-10 pt 5 Lejac - Admissions & Discharges 1938-1941 (cont’d)
220-609 881-10 pt 6 Lejac - Admissions & Discharges 1941-1943
610-1080 881-10 pt 7 Lejac - Admissions & Discharges 1944-1946
1081-1665 881-10 pt 8 Lejac - Admissions & Discharges 1946-1949
1666-2180 881-10 pt 9 Lejac - Admissions & Discharges 1949-1953
2181-2459 881-11 pt 2 Lejac - Vocational training accounts 1936-1946
2460-2478 881-11 pt 3 Lejac - Vocational training accounts 1946-1950

c-8770 6-93 881-11 pt 3 Lejac - Vocational training accounts 1946-1950 (cont’d)
94-430 881-13 pt 2 Lejac - Supplies accounts 1936-1946
431-470 881-14 pt 1 Lejac - Livestock 1925-1940
471-474 881-17 pt 1 Lejac - Cadet Corp Band 1930
475-483 881-22 pt 1 Lejac - Pupils 1945-1946
484-564 881-23 pt 1 Lejac - Death of Pupils 1934-1950

Lejac Residential School

Microform # pages File Details

c-8779 596-748 886-1 pt 1 Port Simpson -General Admin 1897-1943
749-768 886-1 pt 2 Nass Residential School -General Admin 1921

769-894 886-3 pt 1 Port Simpson - Payment of Grants 1931-1948

895-902 886-5 pt 1 Port Simpson - Inspector of Construction 1913-1914

903-1034 886-5 pt 2 Port Simpson - Building Maintenance 1922-1950
1035-1043 886-9 pt 1 Port Simpson - School Land 1913-1914
 1044-1104 886-12 pt 1 Crosby Girls Residential School Supplies 1904-1921

1105-1232 886-24 pt 1 Crosby Girls RS - Audit Reports 1935-1948

Port Simpson United Church Residential School 
(also included Nass Residential School and Crosby Girls Home files.)
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Microform # pages File Details

c-8779 1233-1564 887-1 pt 1 Sechelt Residential School -General Admin 1898-1929
1565-1707 887-1 pt 2 Sechelt Residential School -General Admin 1930-50

1708-1935 887-2 pt 1 Sechelt - Quarterly Returns 1941-1950

1936-2226 887-5 pt 3 Sechelt - Building Maintenance 1921-1923

c-8780 6-1766 887-5 pts 4-10 Sechelt - Building Maintenance 1923-1950
1767-2084 887-10 pt 3 Sechelt - Admissions and Discharges 1934-1939
2085-2375 887-10 pt 4 Sechelt - Admissions and Discharges 1939-1944

c-8781 6-16 887-10 pt 4 Sechelt - Admissions and Discharges 1939-1944 (cont’d)

17-526 887-10 pt 5 Sechelt - Admissions and Discharges 1943-1952

527-783 887-11 pt1 Sechelt - Vocational Training Supplies 1931-1938
784-1060 887-11 pt 2 Sechelt - Vocational Training Supplies 1938-1946
1061- 1225 887-11 pt 3 Sechelt - Vocational Training - Instructors’ Salaries 
1226-1270 887-14 pt 1 Sechelt - Livestock accounts 1923-1946
1271-1284 887-17 pt 1 Sechelt-  Band Corp accounts 1939-1945
1285-1298 887-22 pt 1 Sechelt - Tuition payments 1949-1950
1299-1327 887-23 pt 1 Sechelt - Death of Pupils 1936-1937

Sechelt Residential School
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Microform # pages File Details

c-8781 1328-1712 888-1 pt 2 St. George’s Residential School -General Admin 1922-34
1713-1993 888-1 pt 3 St. George’s Residential School -General Admin 1927-28

1994-2199 888-1 pt 6 St. George’s R. S.  -General Admin 1941-1949

2200-2220 888-1 pt 7 St. George’s R. S.  -General Admin 1949-1950

2221-2285 888-2 pt 1 St. George’s R. S. - Quarterly Returns 1943-1949
c-8782 6-236 " "

237-734 888-2 pt 2 St. George’s R. S. - Quarterly Returns 1941-1949
735-976 888-3 pt 3 St. George’s R. S. - Payment of grants 1938-1943

977-1350 888-3 pt 4 St. George’s R. S. - Payment of grants 1938-1943

1351-1780 888-5 pt1 St. George’s R. S. - Building Maint. 1923-1927
c-8783 6-372 " "

373-1062 888-5 pt 2 St. George’s R. S. - Building Maint. 1927-1929
1063-1408 888-5 pt 3 St. George’s R. S. - Building Maint. 1929-1933
1409-1616 888-5 pt 4 St. George’s R. S. - Building Maint. 1933-1938
1617-1947 888-5 pt 5 St. George’s R. S. - Building Maint. 1938-1947
1948-1983 888-5 pt 6 St. George’s R. S. - Insp. of Construction 1927-1929

1984-2196 888-5 pt 7 St. George’s R. S. - Building Maint. 1947-1949

2197-2341 888-5 pt 8 St. George’s R.S. - Building Maint. - Plans 1950

c-8784 6-44 " "

45-293 888-9 pt 1 St. George’s R. S. - School Land 1891-1920
294-600 888-9 pt 2 St. George’s R. S. - Irrigation - Plans - 1914-1934
601-642 888-9 pt 3 St. George’s R. S. - Irrigation accounts 1935-1948
643-1037 888-10 pt 9 St George’s R. S. - Admissions & Discharges 1936-1939
1038-1460 888-10 pt 10 St. George’s R. S. - Admissions & Discharges 1939-1943
1461-1861 888-10 pt 11 St. George’s R. S. - Admissions & Discharges 1943-1947
1862-2357 888-10 pt 12 St. George’s R. S. - Admissions & Discharges 1947-1951

c-8785 6-69 " "
70- 888-11 pt 1 St. George’s R. S. - Vocational Training acc. 1929-1935
-694 888-11 pt 2 St. George’s R. S. - Vocational Training acc. 1936-1941
695-924 888-11 pt 3 St. George’s R. S. - Vocational Training acc. 1941-1948
925-956 888-11 pt 4 St. George’s R. S.  - Vocational Training acc. 1949-1950
957-1037 888-14 pt 1 St. George’s R. S. - Livestock acc. 1933-1943
1038-1055 888-17 pt 1 St. George’s R. S. - Cadet Corps Band 1924-1930
1056-1121 888-22 pt 1 St. George’s R.S. - Tuition payments 1930-1950
1122-1174 888-23 pt 1 St. George’s R.S. - Death of Pupils 1935-1937

St. George’s’ Residential School, Lytton



INDIAN RESIDENTIAL SCHOOLS AND RECONCILIATION

112  RESOURCES

Microform # pages File Details

c-8786 1787-2055 890-1 pt 1 St. Mary’s Residential School -General Admin 1876-1932
2056-2232 890-1 pt 2 St. Mary’s Residential School -General Admin 1933-1950

2233-2295 890-2 pt 1 St. Mary’s R. S. - Quarterly Returns 1943-1949
c-8787 6-203 " "

204-487 890-2 pt 2 St. Mary’s R. S. - Quarterly Returns 1949-1952
488-760   890-4 pt 1 St. Mary’s R. S. - Supplies 1939-1953

761-807 890-5 pt1 St. Mary’s R. S. - Building Maint. 1896-1903
808-1105 890-5 pt 2 St. Mary’s R. S. - Building Maint. 1922-1927
1106-1413 890-5 pt 3 St. Mary’s R. S. - Building Maint. 1927-1935
1414-1547 890-5 pt 4 St. Mary’s R. S. - Building Maint. 1936-1938
1548-1799 890-5 pt 5 St. Mary’s R. S. - Building Maint. 1938-1941
1800-2029 890-5 pt 6 St. Mary’s R. S. - Building Maint. 1941-1948

c-8788 1-136 " "

137-295 890-5 pt 7 St. Mary’s R. S. - Building Maint. 1948-1950
296-463 890-11 pt 1 St. Mary’s R. S. - Vocational training 1929-1939
464-653 890-11 pt 2 St. Mary’s R. S. - Vocational Training 1938-1949
654-657 890-14 pt St. Mary’s R. S. - livestock accounts 1931
658-665 890-14 pt 1 St. Mary’s R.S. - Tuition payments 1950
666-685 890-23 pt 1 St. Mary’s R.S. - Death of Pupils 1935-1936

St. Mary’s Residential School, Mission



INDIAN RESIDENTIAL SCHOOLS AND RECONCILIATION

113 RESOURCES

Microform # pages File Details

c-8762 1775-2067 878-1 pt 1 Caribou Industrial School- General Admin 1890-1912
2068-2216 878-1 pt 2 Caribou Industrial School- General Admin 1918-1937
2217-2294 878-1 pt 3 Caribou Residential School- General Admin 1938-1948
2295-2338 878-2 pt 1 Caribou R. S. - Returns 1941-1949

c-8763 1-308 “ “
309-498 878-2 pt 2 Caribou R. S. - Returns 1949-1952
499-875 878-5 pt 1 Caribou R. S. Building Supplies 1893-1927

876-1920 878-5 pt 2-5 Caribou R. S. Building Supplies 1927-1947

c-8764 1-594 878-5 pt 5, 6 Caribou R. S. Building Supplies 1927-1947
595-893 878-11 pt 1, 2 Caribou R. S. Vocational Training accounts 1929-47
894-923 878-14 pt 1 Caribou R. S. Livestock Supplies 1927-1932
924-947 878-17 pt 1 Caribou R. S. Cadet Corps Band Set accounts 1945-46
948-957 878-23 pt 1 Caribou Residential School Death of Pupils 1939

Williams Lake Residential School
also known as Caribou Industrial School; St. Joseph’s Mission

Microform # pages File Details

c-8785 1175-1389 889-1 pt 1 Squamish Residential School - General Admin 1894-
1933

1390-1473 889-1 pt 2 Squamish Residential School - General Admin 1935-
1950

1474-1746 889-2 pt 1 Squamish R. S. - Quarterly Returns 1940-1950
1747-2069 889-5 pt1 Squamish R. S. - Building Maint. 1908-1932
2070-2103 889-5 pt 2 Squamish R. S. - Building Maint. 1949-50
2104-2119 889-5 pt 3 Squamish R. S. - Building Maint. 1933-1949

c-8786 6-196 " "
197-552 889-10 pt 3 Squamish R. S. - Admissions & Discharges 1932-1941
553-1035 889-10 pt 4 Squamish R. S. - Admissions & Discharges 1941-1952

1036-1352 889-11 pt 1 Squamish R. S. - Vocational training 1926-1935
1353-1566 889-11 pt 2 Squamish R. S. - Vocational Training 1941-1949
1567-1583 889-11 pt 3 Squamish R. S. - Vocational Training 1949-1950
1584-1786 889-13 pt 1 Squamish R.S. - Medical Supplies 1924-1937

Squamish Residential School
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